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Welcome to 
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The Rising Voices Teacher’s Guide equips educators with the tools to successfully 
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increase engagement! 

The Teacher’s Guide supports educators with:

•	 Implementation strategies for integrating the texts into book clubs 

and whole-class, small-group, and independent reading

•	 Suggestions on how to support English Learners
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•	 Engaging discussion prompts based on Rising Voices themes

•	 Tips for creating safe environments for difficult conversations
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Welcome!

We live at a time when the potential for the positive impact of those who 
pursue careers in science, technology, engineering, and math-related 
fields is ever expanding. There are few careers that do not require 
people to use and understand technology. Talented scientists, engineers, 
and mathematicians are the heroes who help us combat disease, protect 
our environment, and improve quality of life by designing better systems 
for cities, communication, and agriculture. 

We need more of these heroes. And the children we are educating today 
need to know that they can develop the skills to excel in these disciplines. 
Since the 1970s, educators have been speaking out about the need for 
greater emphasis in our schools on what has been called STEM and 
now STEAM (the A reflects the enhancement of combining the creativity 
and visual impact of the Arts into Science, Technology, Engineering, and 
Math endeavors).
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In addition to offering all of our children the opportunity to engage with 
STEAM activities, we have to support them in developing the confidence that 
they can succeed in these arenas. However, children pick up on cultural and 
gender stereotypes at a very young age. Some of those stereotypes signal 
that girls and women are not as capable as boys and men are at performing 
well in STEAM activities. Sadly, these false beliefs seem to escalate as 
children grow. For example, when asked to draw a scientist, six-year-old girls 
often (70% of the time) drew a female scientist. As girls matured, however, 
fewer and fewer drew scientists who were female until, by age 16, only 
25% drew female scientists. At every age, boys drew male scientists. And 
at every age, almost all children drew scientists who were white (Terada, 
2019). It is therefore not surprising that there are far fewer women than men 
working in STEAM fields, and those women, particularly women of color, 
who do pursue careers in these fields very seldom attain leadership roles. 

The common misperception still seems to be that “girls are better at reading 
and writing, but boys are better at science and math.” These stereotypes are 
perpetuated through media, including many of the books that children read, 
because they contain few examples of women, especially Latinas and Black 
women, succeeding and leading in STEAM careers. 

Your Rising Voices Library addresses this gap by showcasing female role 
models who represent a variety of cultures, ethnicities, and STEAM interests. 
These texts and the discussions you and your students will have about them 
will help combat the false perception that girls and women cannot thrive in 
STEAM classes or careers. The Rising Voices Teacher’s Guide and Teaching 
Cards support using the library to foster literacy, success with STEAM 
concepts, and social-emotional learning. We hope this library will help all of 
your children develop a broader understanding of the importance of STEAM 
pursuits, and learn that they can become the STEAM leaders of the future. 
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Access and Equity 

Equity requires that we provide all children with the resources they need to reach their full 
potential. As educators, our goal must be to build learning environments where we have 
high expectations for every student. Diverse books and culturally responsive and respectful 
learning supports are essential in helping to achieve this goal. 

Why Rising Voices? 
In 1990, Rudine Sims Bishop published an essay about the importance of providing all young 
readers with diverse books. She used the phrase “windows, mirrors, and sliding glass doors” 
to emphasize the need for all children to experience diverse stories through the characters 
and real-life people they meet in books. When children read books that serve as mirrors, 
they see aspects of their own experiences and cultures reflected in texts. When children read 
books that serve as windows, they gain insights into the world beyond their own personal 
experiences. All children need access to diverse books that allow them to look in and look 
out, making text-to-self and text-to-world connections.

Ideally, every classroom would contain a robust classroom library, filled with hundreds 
of books that reflect the mosaic of our society. Yet, excellent texts with accurate, dignified, 
and appealing portrayals of people of color are still largely lacking from most classroom 
and school libraries (Thomas, 2018; Routman, 2018). And this lack of diversity takes a toll. 
Messages are embedded in the textual mirrors and windows. When children do not see 
themselves in books—or worse, see only distorted or stereotypical reflections—they can 
internalize negative views about their gender or culture and feel as if school is not a place 
where they matter. Positive textual images can change that, resulting in children who 
have higher self-esteem, better social-emotional functioning, and increased classroom 
engagement (Schwartz, 2019).

“It’s not just kids of color, kids from the 
margins who need diverse literature 
and media. It’s all kids who need 
stories about all kinds of people.” 

—Ebony Elizabeth Thomas (2018)  
Associate Professor, University of Pennsylvania 

Literacy, Culture, and International Education
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Your Rising Voices Library provides empowering and engaging fiction and informational 
texts that highlight one group of underrepresented literary protagonists: girls and women who 
excel in STEAM pursuits. Further, many of the books within the library tell the stories of Black 
and Brown girls and women, the most untapped potential in STEAM careers today. While 
the focus of this library is specific, it is a tool to support all learners. By fostering a classroom 
community that supports more positive representation and equity, children of all backgrounds 
will benefit as they build empathy, respect, and understanding.

Rising Voices…
• provides 50 books per grade 

(25 titles, two copies of each) 
selected by librarians and 
educators after reviewing more 
than 700 texts to ensure that 
each grade-level collection 
validates how the multifaceted 
identities, interests, and 
abilities of girls connect with 
STEAM pursuits.

• includes texts that highlight the 
talents of authors and illustrators of color—because the perspectives that authors and 
illustrators bring to the texts they create are also important windows and mirrors. 

• offers informational texts, biographies of accomplished women, and fiction about girls 
discovering the power and potential of exploring STEAM-related pursuits so that all 
children can envision girls and women as leaders in these important fields.

• is organized around five essential themes (see pages 16–17) that children and teachers 
can use to explore the confidence-building themes related to success in STEAM careers 
and to make cross-text and cross-content-area connections within and beyond this library. 

• uses five anchor texts per grade, each supported by a robust Teaching Card, to highlight 
each of the five themes, prompt comprehension, and scaffold higher-level thinking skills 
and deep discussion, as well as social and emotional learning.

• offers Rising Voices stickers and bins that can be used to identify each book as part of 
this special collection.

• supplies print and online resources for exploring STEAM-related content as well as 
countering gender bias and supporting culturally relevant and gender-inclusive responsive 
teaching. Find out more and access resources at www.scholastic.com/RVGirlsinS.T.E.A.M.
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GRADE K

AT A GLANCE 
Brenda Maier based The Little Blue Bridge on The Three Billy Goats Gruff.
In this story, Ruby and her three brothers want to cross a little bridge to pick 
the delicious blueberries growing on the other side. A bully named Santiago 
demands a snack before allowing anyone to cross, and each sibling assures 
him that the next child will have a better snack. When Santiago stops Ruby, 
the very resourceful Ruby uses her engineering skills to create an alternate 
way to cross, her own little blue bridge. While busily building, the confident 
Ruby becomes a role model for Santiago, who slowly changes his attitude.Genre/Text Type: Fractured Folktale/Picture Book

Social-Emotional Focus: Relationship Skills 

Strategy Focus: Analyze CharacterSTEAM Focus: Engineering
Rising Voices ThemeCreative Problem-Solving

Note to the Teacher
• Read-Aloud Tip Emphasize Santiago’s snarl as he asks, “Why are you trip-trapping 

over my bridge?” and his self-confident tone when he says, “I’m the boss and you can’t cross . . . unless you give me a snack.”

• Language Support The 
author describes the different tasks Ruby does—rolled 
some rocks, laid some boards, gathered some vines, placed the planks, and hung the 
handrail. Invite children to 
pantomime the actions.

• Background Throughout 
history, people have built 
bridges to cross over water. The earliest bridge builders used what was available from their environment, such as wooden logs and stones.

Vocabulary 
bullied (p. 9) threatened, 

frightened
demanded (p. 12) asked for in a strong way
growled (p. 14) said in an 

angry way

INTRODUCE THE BOOKTalk about the little blue bridge shown on the front cover and introduce Ruby 
and her three brothers—Oscar Lee, Rodrigo, and José. Read the title and tell 
children that this story may remind them of another story, “The Three Billy 
Goats Gruff.” Share with children that in that story, three goats want to cross 
a bridge but are stopped by a mean troll. Tell children that in this story, Ruby 
and her brothers want to cross a bridge but are stopped by Santiago, a mean 
boy. Point out the picture of Santiago on the back cover. Say: Let’s read to find 
out what Ruby does when it’s her turn to cross the bridge.

DURING READINGAs you read the book, pause to discuss the questions below. Encourage children 
to turn and talk with partners or share their thinking with the whole group. pp. 2–7  Ruby wants to cross the creek to get some blueberries. How do you think Ruby feels when José says, “You’re too little to cross the creek”? Ruby says, “I’m not too little.” What does that tell you about what Ruby thinks about herself? (make inferences, analyze character)

pp. 8–17 Each brother says that the next child who wants to cross will have better snacks. What happens when Ruby tries to cross? (summarize)
pp. 18–21  Remember that Ruby’s mind is always full of ideas. What idea does Ruby have now? How does Ruby create a bridge of her own? (key ideas and details)

pp. 22–27  After Santiago falls into the water, and after he watches Ruby build her bridge, his attitude changes. How does Santiago show that he can be friendly? (analyze character) pp. 28–37  Now Ruby’s brothers are back and want to cross the bridge. How does the story end? Which character in the story reminds you of someone you know? Explain why. (make connections)

The Little Blue Bridgewritten by Brenda Maier; illustrated by Sonia Sánchez 

Grade

K
GRADE 1

AT A GLANCE Clem, a curious beach lover, spends a wonderful day finding and collecting 

items on the shore, planning to return some items to the beach and recycle 

the others. Clem sees a new friend, Crab, scuttling around the discarded items 

on the shore. This picture book weaves a tale of the sweet friendship between 

Clem and Crab, while highlighting the importance of taking care of ocean 

environments.
Genre/Text Type: Realistic Fiction/

Picture BookSocial-Emotional Focus: Responsible 
Decision-Making

Strategy Focus: SequenceSTEAM Focus: Environmental Science 
Rising Voices ThemeCreative Problem-Solving

Note to the Teacher• Read-Aloud Tip The text does not always mention the fact that Crab is in the scene. Encourage children to track Crab and his hiding places. • Language Support Use hand motions to highlight the action words the author uses to describe Crab’s movements, such as crawled (p. 5), scuttled(p. 17), and snap (p. 24). Ask children why the author might have chosen those specific action words.
• Background Environmental science is a science that deals with the impact that people have on the environment. It includes such disciplines as geography, zoology, oceanography, and ecology. Vocabulary aquarium (p. 14) a building with displays that show water animals or water plantscollage (p. 16) a  piece of art made by gluing things to paper 

conservation (p. 15) the act of protecting the environment to prevent waste or damagerecycled (p. 6) sorted in order to regain or reuse materials

INTRODUCE THE BOOK
Show children the front cover of the book and read aloud the title. Share with 

children that this picture book introduces us to Clem, the girl shown on the 

cover. Read the title and explain that during Clem’s adventure on the beach, 

she makes a new friend, Crab! Say: As the day ended, Clem had to say goodbye 

to her friend Crab. But when she returns to the city, Clem has a huge surprise. 

Let’s read to find out more about Clem and her friendship with Crab. DURING READING
As you read the book, pause to discuss the questions below. Encourage children 

to turn and talk with partners or share their thinking with the whole group. 

pp. 2–5 Clem makes a new friend, Crab! After Clem and Crab play, what 

happens to her new friend? (sequence)
pp. 6–7 Clem and her sister sort through Clem’s treasures. Why do you 

think the sisters sort the treasures? What do they plan to do with 

each pile? (cause and effect, make inferences) 

pp. 8–11 Clem returns Crab to the sea and takes the bus home with her 

sister. Let’s look at the picture of Clem on the bus. What do you 

notice? What does Clem decide to do with Crab? (picture clues)

pp. 12–15 Clem takes good care of Crab. What happens on the next day? 

What do you think causes Clem to wonder if Crab misses his 

home? (sequence, cause and effect) 
pp. 16–19 Clem presents her collage for show-and-tell. What does Clem tell 

her classmates happened to Crab? And what does she tell them 

that they can do to protect the oceans and shores? (problem and 

solution) pp. 20–25 “Clem simply couldn’t believe her eyes” when she returned to the 

beach to bring Crab home. How does Clem’s class work together 

to make a difference? What makes Clem feel proud of herself? 

What things might you do for our school environment that would 

make you feel proud of yourself? (sequence, make connections)

Clem and Cra bwritten and illustrated by Fiona Lumbers

GRADE 2

AT A GLANCE 
This beautiful picture book celebrates the power of art and imagination through 

one girl’s drive to tell stories. The narrator wonders how she would tell stories 

and create art without her trusty pencil. This simple question leads her on a 

journey of artistic discovery. Colorful, immersive mixed media illustrations 

prompt readers to explore a variety of art forms alongside the narrator, and 

lyrical text explains that an artist’s most important creative tool is their own mind.

Genre/Text Type: Realistic Fiction/

Picture Book

Social-Emotional Focus: Self-Management

Strategy Focus: Visualize

STEAM Focus: Arts

Rising Voices Theme
Creative Problem-Solving

Note to the Teacher
• Read-Aloud Tip Though 

the text is somewhat sparse, 

turn the pages at a pace that 

allows children ample time to 

consider the illustrations. 

• Language Support Consider 

writing challenging words 

on the board as you read 

multisyllabic words like 

disappeared or verbs like 

sketch, sculpt, and ignite

to help children can make 

connections between the 

sounds and letters.

• Background This book’s 

illustrations have varied and 

unusual textures due to the 

artist’s mixed media approach. 

Photographs are embedded 

into the art and include 

elements like folded or torn 

paper, dirt, and wood chips.

Vocabulary 
carve (p. 7) to carefully cut 

into a new shape

fate (p. 26) an occurrence that 

is meant to be; a power that 

decides what will happen

invent (p. 17) to think of and 

create something new

rejoice (p. 18) to express joy

INTRODUCE THE BOOK
Read the title and display the front and back covers for children. Tell children 

that this book is a story about a girl who likes to create art and imagines how 

she would continue doing so if she didn’t have her art supplies. Invite children 

to brainstorm different art forms (drawing, painting, sculpture, dance, music) 

and write a list of their ideas the board. Read the back cover text. Then guide 

children to notice the many details shown within the girl’s purple hair and ask 

children what the girl might be thinking about. Let’s read to explore how this 

girl uses the power of imagination.

DURING READING
As you read the book, pause to discuss the questions below. Encourage students 

to turn and talk with partners or share their thinking with the whole group. 

pp. 2–5 The narrator thinks of a way to tell stories without a pencil. 

What kind of story do you think she is telling with her paper 

unicorn? If you close your eyes, what do you see the paper 

unicorn doing? (visualize)

pp. 6–11 The narrator imagines creating art by carving wood, peeling 

paint, and drawing in the dirt. What key idea does the author 

want you to understand about her? (key ideas and details, 

analyze character) 

pp. 12–17  These pages show the narrator creating art with materials 

in nature. What kind of art do you imagine when the narrator 

talks about planting flowers? What shadow story do you visualize 

the narrator telling, based on the illustration? (visualize)

pp. 18–21 She can even use her voice and her body to tell stories. 

She can sing, chant, twist, and bend. What kind of stories 

can you tell with your voice and your body? (make connections) 

pp. 22–25  On these pages, the author highlights the power of imagination.  

How does the illustration of the stories in the girl’s mind relate to 

illustrations from earlier in the book? If you close your eyes like 

the narrator, what do you see her doing? (picture clues, visualize)

pp. 26–33  The author repeats the sentence, “As long as I live, I will always 

create.” Why do you think she includes this repetition? What 

message do you think the author and illustrator want readers to 

take away from this book?  (make inferences, author’s purpose)

What If...
written by Samantha Berger; illustrated by Mike Curato

Grade

1

Grade

2

GRADE K

AT A GLANCE 
A young girl has only seen Hickory Hill from a distance, but now she has the 
chance to have an adventure, climbing and exploring it. Before they set out, the 
girl and her family study the trail map. As they hike, she observes and notices 
the plants and animals that live there. She uses her sense of hearing to listen 
for sounds in the environment. At the end of the trail, the family stops to take 
in the breathtaking view. 
Genre/Text Type: Realistic Fiction/Picture Book
Social-Emotional Focus: Self-Awareness

Strategy Focus: Connect EventsSTEAM Focus: Science 

Rising Voices Theme
Curiosity

Note to the Teacher
• Read-Aloud Tip When you get to page 10, stop to discuss the features of the Hickory Hill trail map. Use your finger to follow each of the trails—
the Red, the Green, and the Blue. Point out the names of the different places and the symbols used to show them.

• Language Support Help 
children name the animals shown in the book—toad, 
porcupine, chipmunk, 
woodpecker, and deer, and any sounds they make. 

• Background Scientists 
observe the natural world 
to learn about the plants 
and animals that live there. Scientists examine evidence and use it to add to their 
understandings. Information in a science text is often shown by using diagrams or other graphics. 

Vocabulary 
climbing (p. 16) going up 

something 
leaps (p. 24) jumps up and away
scurries (p. 19) moves very fast 

INTRODUCE THE BOOKIntroduce the girl and her father, the two characters shown on the cover of 
Hiking Day. Explain that this girl has seen Hickory Hill from the window of her 
house, but she has never climbed it until now. Ask children to imagine how 
excited the girl must be to finally hike up the huge hill. Point out that the girl is 
the narrator, the person telling the story, of her family’s hiking day. Ask children 
to describe the animal and plants shown on the cover. Ask: What plants and 
animals do you think the family might discover as they hike? Let’s read to find 
out what they see and do on their adventure.

DURING READINGAs you read the book, pause to discuss the questions below. Encourage children 
to turn and talk with partners or share their thinking with the whole group. pp. 4–7  The girl in the picture is telling the story. Why does each member of the family have to put on sturdy sneakers, wear hats, and fill water bottles? (make inferences, picture clues)pp. 8–11 The family checks the map of Hickory Hill. Let’s find the words that say Green Trail, Red Trail, and Blue Trail. Which trail do they choose, and why do they choose it? (text features) pp. 12–15  The girl observes things when they begin the trail. What does she notice about the plants? How do the fat toad’s colors make him hard to see and keep him safe? (context clues)pp. 16–17   The girl and her parents wonder where they are and lose track of the Red Trail, the trail they chose to follow. What does the girl notice? How does what the girl sees lead her and her parents to a Red Trail marker? (connect events) pp. 18–25   What other animals does the girl spot on the trail? Think of the five senses: sight, sound, taste, smell, and touch. Which two senses does the girl use to observe the animals? (make inferences, context clues) pp. 26–27 At the beginning of the trail, the girl notices that she cannot see the sky because the trees are so tall and covered with leaves. But what does she notice now? (connect events) pp. 28–31  Who ends up joining the girl and her parents at the summit? How would you feel if you had climbed to the top of Hickory Hill? (connect events, make connections)

 Hiking Daywritten by Anne Rockwell; illustrated by Lizzy Rockwell

Grade

K
GRADE 1

AT A GLANCE In this lively informational text, dynamic illustrations complement the 

enthusiastic  dialogue young Zoe has with water as she observes it and playfully 

engages with it. With Zoe as a guide, children will be led to recognize bodies 

and forms of water that they might encounter in their everyday lives. Author 

and illustrator Antoinette Portis’s tribute to water captures its movements and 

its qualities. The book will captivate children and help them appreciate the 

importance of water for all the living things on Earth.
Genre/Text Type: Informational Text/

Picture BookSocial-Emotional Focus: Self-Management

Strategy Focus: Key Ideas and Details
STEAM Focus: Science 

Rising Voices ThemeCuriosity

Note to the Teacher• Read-Aloud Tip As you read, stop to note the labels that are printed in a larger font than the rest of the type and not part of the main text. Also, note for children how the sentences flow like water from page to page. 
• Language Support The author introduces many different words for the forms of water the girl encounters. Help children draw, talk about and describe fog, puddles, tear, rain, snow, showers, ice cubes, and steam.

• Background Read ahead to use the back matter on pages 38–39 for information to share with children about the water cycle and the three forms of water: liquid, solid, and gas.Vocabulary drift (p. 25) to get carried along by water
surging (p. 12) rushing and moving in wavestrickle (p. 7) to flow or fall in drops

INTRODUCE THE BOOK
Display the book cover and read the title, Hey, Water! Point out the girl, Zoe, 

who is talking to the water around her throughout the book. Tell children that 

they can follow as she observes like a scientist the many places where water 

can be seen. They will learn about the different forms that water can take. Ask: 

What are some places where you think Zoe might see water? Let’s read to find 

out where she sees water in her everyday world.DURING READING
As you read the book, pause to discuss the questions below. Encourage children 

to turn and talk with partners or share their thinking with the whole group. Book 

pages are not numbered. Pa ge 3 is the first page of text. 
pp. 3–9 Zoe talks to water and says, “Hey, water! I know you!” On these 

pages, the illustrator shows water moving. In what ways does 

water move? (key ideas and details, picture clues) 

pp. 10–17 Zoe acts like a scientist and observes different bodies of water. 

Which bodies of water does she observe? Why is a pool a good 

place to splash and play in the water? (key ideas and details; 

picture clues)pp. 18–21  Zoe says, “I stomp in you and scatter droplets everywhere.” Why 

do you think stomping in puddles is something children love to 

do? (make connections) pp. 22–27 Zoe is noticing water in all its different forms. What is alike about 

a tear and rain? What is alike about steam, a cloud, and fog? 

What is different about rain and a cloud? (compare and contrast) 

pp. 28–31 Zoe says water can be “hard as a rock” and “soft as a feather.” 

When is water hard and similar in some way to a rock? When is 

water soft and similar in some way to a feather? (compare and 

contrast)pp. 32–37 Zoe says “You’re hiding in this funny guy, and you’re hiding in me, 

too!” How can water hide in a snowman or in a child like Zoe or 

you? (make connections)

Hey, Water!written and illustrated by Antoinette Portis

GRADE 2

AT A GLANCE 
This captivating biography of zoologist Eugenie Clark traces her life and career 

from her childhood visits to an aquarium to her influential career studying sharks. 

Despite being discouraged as a student from entering the field of zoology, 

she continued her studies, satisfying her endless curiosity. Friendly text is 

accompanied by bright, engaging illustrations that depict Clark’s bold mission—

to help people understand that sharks are beautiful, intelligent creatures.

Genre/Text Type: Biography/Picture Book

Social-Emotional Focus: Self-Awareness
Strategy Focus: Make Inferences

STEAM Focus: Science (Zoology)

Rising Voices Theme
Curiosity

Note to the Teacher
• Read-Aloud Tip As you read, 

pause at times to emphasize 

descriptive language used 

to explain the wonders of the 

scientific explorations.

• Language Support The 

author uses figurative 

language related to aquatic 

words. Help children 

understand phrases such as 

“dove… into books,” “swam in 

her daydreams,” and “fished 

through her mind.”

• Background Many people 

think of sharks as dangerous 

or scary, but scientists like 

Eugenie Clark have worked 

to disprove myths about them. 

Sharks do not hunt people, 

and shark attacks are very 

rare. Humans are a greater 

threat to sharks than sharks 

are to humans.

Vocabulary 
aquarium (p. 3) a place where 

fish and other water animals 

are kept

laboratory (p. 13) a space where 

scientists study and do 

experiments

sanctuary (p. 13) a safe, 

protected place

zoology (p. 14) the scientific 

study of animals

INTRODUCE THE BOOK
Share the cover illustration and ask why it’s so surprising to see someone 

swimming so close to a huge shark. Then read aloud the title and subtitle. 

Introduce Eugenie Clark, sometimes called the Shark Lady, as a zoologist 

(a scientist who studies animals) who swam with sharks and studied them. 

Ask What words would you use to describe sharks? Let’s read to find out 

how Eugenie Clark became the ocean’s most fearless scientist and what she 

discovered about sharks. 

DURING READING
As you read the book, pause to discuss the questions below. Encourage children 

to turn and talk with partners or share their thinking with the whole group. 

pp. 3–7 Eugenie likes to watch the sharks at the aquarium. Why do you 

think she likes to pretend when she is there? What details in the 

illustrations connect Eugenie’s experience at the beach to her 

experience at the aquarium? (make inferences, picture clues)

pp. 8–13 Eugenie learns about sharks so she can help other people better 

understand them. What are some things Eugenie does to learn 

about sharks? (key ideas and details) 

pp. 14–17  The author says many people didn’t think Eugenie should study 

zoology, the scientific study of animals. How does Eugenie solve 

that problem? (problem and solution)

pp. 18–21 Eugenie studies sharks that live all over the world. Eugenie’s 

work shows that she has a “daring heart.” What details in 

the text and art explain this key idea? (key ideas and details, 

make inferences) 

pp. 22–26  Eugenie planned and carried out a brilliant experiment. What did 

her experiment prove? (key ideas and details) 

p. 27 The words say that Eugenie believes that sharks “deserve to be 

studied, protected, and loved.” What other animals do you think 

should be studied, protected, and loved? (make connections)

pp. 28–31 The author shares more information about sharks based on 

Eugenie Clark’s discoveries. Which of these facts do you think is 

the most fascinating? Tell why. (make connections)

Note: The author includes a time line that you may want to review together. 

Shark Lady: The True Story of How Eugenie Clark 

Became the Ocean’s Most Fearless Scientist 

written by Jess Keating; illustrated by Marta Álvarez Miguéns

Grade

1

Grade

2

16 • Rising Voices Library

Rising Voices Themes and Anchor Texts 

Rising Voices texts are organized by five themes that relate to STEAM-related concepts 
and that will resonate with children’s own lives and interests. The themes provide a lens for 
reading that guides readers to appreciate the essential skills and the mindset that support 
many STEAM endeavors and will affirm children’s own abilities and potential to succeed as 
they explore a variety of texts. In addition, you and your children will be able to use these 
themes to make connections between Rising Voices books, real-world examples, content-
area learning, and other texts. Use Rising Voices books to help build discussion of these five 
essential themes within and across texts.

Connect to Texts and Expand Thinking
Anchor texts for each of the themes are intended to be shared through an interactive, teacher-
led read-aloud experience. Teaching Cards for each anchor text provide discussion questions 
and activities that bring the theme to the forefront, promoting conversation and deep thinking. 
Building on anchor text instruction and discussion, you and your children can read on in the 
collection, continuing to make connections and deepen their exploration of each theme.

Anchor Texts Theme Connect to Texts Expand Thinking

Creative Problem-
Solving
How does creativity 
help people 
understand a problem 
and figure out 
a solution? 

• What problem do the people 
in the book want to solve?

• How do the people in the 
book show creativity?

• How do the people in the 
book ask others for help or 
use special tools?

• What makes these people 
good problem-solvers?

• How do you show creativity?

• How can creative problem-
solvers invent new ways of 
doing things that will help 
themselves and others? 

• What might the author want 
you to understand about how 
problems are solved?

• Which of the people you read 
about is the most creative 
problem-solver? Support your 
answer with reasons.

• Choose one of the problems 
you read about. Create your 
own solution to the problem.

Curiosity 
How do the people 
you read about 
show their curiosity 
by asking questions 
and searching 
for answers? 

• Why do the people in 
the book want to know more 
about something?

• What kinds of questions 
do they ask?

• How do they search 
for answers?

• What questions do I have 
about the world around me?

• What can I do to find the 
answers to my questions?

• How does having curiosity 
lead to new knowledge?

• Investigate a “What if” 
question, such as “What if my 
pet could talk?” or “What if 
I had a superpower?” How will 
you show curiosity to explore 
the questions? 
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GRADE K

AT A GLANCE 
Ruby is energetic and loves to be noisy! She plays the piano, practices her 
stomping dance routine, talks to her bird, Alex, and sings “at the top of her 
lungs! “One day, her neighbor Eva takes her to Central Park and introduces 
her to birdwatching. After noisy Ruby frightens away a Golden-winged Warbler, 
she learns about the importance of being quiet and a good observer when 
birdwatching. Ruby is enchanted by the bird’s name and becomes very eager 
to see it again. She brings her family back to the park to wait and watch for it. Genre/Text Type: Realistic Fiction/Picture BookSocial-Emotional Focus: Self-Management

Strategy Focus: Make InferencesSTEAM Focus: Science Rising Voices ThemeLeadership and Collaboration

Note to the Teacher
• Read-Aloud Tip As you 

read, call attention to the bird shown on each of the pages of the book. Later, help children find each bird on the chart shown at the end of the book.
• Language Support Help 

children identify all the 
characters in the story—Ruby, Grandma, Malik (Ruby’s 
brother), Eva (Ruby’s neighbor), and her parents.

• Background Birdwatching is an activity enjoyed by people all over the world. Some 
birdwatchers use binoculars to help them see the birds close up and guides to help them identify the birds. The story and chart at the end of the book may encourage children to become birdwatchers. 

Vocabulary 
binoculars (p. 16) a tool used to see things that are far away by making them 

appear closer
rustle (p. 26) a quick series of small sounds
statue (p. 16) a figure that is made using stone or other hard material 

INTRODUCE THE BOOKShow children the cover illustration and identify the names of the author and 
illustrator. Point out Ruby, the girl running in the park. Say: The title of this story 
is Ruby’s Birds. How can you tell that Ruby is so happy to see the birds? Look 
carefully. What do you notice about the birds? Let’s read the story to find out 
more about Ruby and her birds!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage children 
to turn and talk with partners or share their thinking with the whole group.pp. 2–7 Ruby says “things are too quiet around here” and does some things to make noise. Her neighbor Eva can hear everything Ruby does. Why do you think Eva asks Ruby if she wants to go to the park? (problem and solution, make inferences)pp. 8–13 Ruby looks carefully as they walk to Central Park. She notices the things they pass on the way. What are some of the things she sees? (picture clues) pp. 14–17 Eva stops to look up and listen. Ruby listens too, but only hears a police car, a plane, and some barking. What does Eva see that makes her smile? (cause and effect)pp. 18–21  Ruby doesn’t realize that she is supposed to be quiet, and she frightens away the bird. What important thing does Eva teach Ruby she needs to do if she wants to be a birdwatcher? What do they do to try to see the Golden-winged Warbler again? (key ideas and details)

pp. 24–28 Ruby encourages her family to go to Central Park. How does Ruby behave on these pages? How is it different from the way she behaved at the beginning of the book? How does she feel when she sees a tiny bird pop out of the leaves?(analyze character)
pp. 29–30  By listening to what Eva had taught her, Ruby was able to find a warbler on her own. If you were Ruby and you found the Golden-winged Warbler all by yourself, how would you feel? (make connections)

Ruby’s Birdswritten by Mya Thompson; illustrated by Claudia Dávila 

Grade

K

GRADE 1

AT A GLANCE Based on the familiar tale of “The Little Red Hen,” The Little Red Fort by Brenda 

Maier creates the engaging character of Ruby, who wants to build a fort. Every 

time she asks her three brothers for help, they refuse. But that doesn’t stop 

the indomitable Ruby from finding a way to get things done. She engages the 

help of the grown-ups in her family and perseveres. Using her planning and 

bu ilding skills, Ruby creates a terrific little fort that impresses her brothers. 

Her brothers collaborate to surprise Ruby, and she invites them into the little 

red fort for a delicious treat. Genre/Text Type: Fractured Folktale/
Picture BookSocial-Emotional Focus: Relationship Skills

Strategy Focus: Compare and Contrast
STEAM Focus: Architecture

Rising Voices ThemeLeadership and Collaboration
Note to the Teacher• Read-Aloud Tip Have fun exaggerating the repetition of the question, “Who wants to help me…?”, and the replies, “Not me,” “I don’t think so,” and “No way. I’m too busy.” • Language Support The author describes the different tasks needed to build the fort—draw the plans, gather the supplies, cut the boards, and hammer the nails. Invite children to act out each task.• Background Ruby thinks like an architect. She first makes a plan for her fort. Ruby gets help from adult family members as she builds because the tools that builders use are not safe for young children to use on their own. The adults support her and make sure that the fort is both safe and strong.Vocabulary delighted (p. 33) very happy fort (cover) a place created for children to play insupplies (p. 14) things needed for a special purpose

INTRODUCE THE BOOK
Display the cover and introduce Ruby and her three brothers—Oscar Lee, 

Rodrigo, and José. Explain that The Little Red Fort is a story that in some ways 

is like the story of “The Little Red Hen.” Recall with children that the Little Red 

Hen had a plan and asked her friends for help. Tell children that Ruby, whose 

mind is full of ideas, has her own plan. She wants to build a fort and asks her 

brothers to help. Ask: Do you think her brothers will help her? Let’s find out 

more about clever Ruby and her amazing fort.  DURING READINGAs you read the book, pause to discuss the questions below. Encourage children 

to turn and talk with partners or share their thinking with the whole group. 

pp. 2–9 Ruby’s brothers say, “You don’t know how to build anything.” 

Ruby says, “Then I’ll learn.” What does that show about 

what Ruby thinks about herself and what she can do? 

(analyze character)pp. 10–13 When her brothers won’t help her draw the plans, how does Ruby 

solve that problem? Why is drawing plans a good first step when 

building something? (problem and solution) 
pp. 14–25  Even though her brothers don’t help, other family members do. 

Why was it good thinking for Ruby to ask grown-ups to help 

her when working with building tools? (compare and contrast, 

make inferences) pp. 26–33 After Ruby does not invite her brothers to play in the fort because 

they didn’t help her build it, the brothers do different things; 

but what is alike about all the things they do that delight Ruby? 

(compare and contrast) pp. 34–37 At the end of the story, Ruby shares her cookies and 

her fort. Ruby is very proud of her little red fort. When have 

you been proud of a plan that you made and carried out? 

(make connections)

The Little Red Fortwritten by Brenda Maier; illustrated by Sonia Sánchez

GRADE 2

AT A GLANCE 
Cece is curious and always bursting with questions. Engaging page and thought 

balloon illustrations bring her questions to life. Cece and Issac thoughtfully 

brainstorm ideas for the best question to investigate and explore for their science 

project. Once they have decided, they use the scientific method to experiment, 

collect information, and analyze their findings. Finally, the two friends have 

the answer to their question, “Do dogs eat vegetables?” But when Cece thinks 

“outside the box,” she knows there is one more question to ask and answer.

Genre/Text Type: Realistic Fiction /

Picture Book

Social-Emotional Focus: Responsible 

Decision-Making

Strategy Focus: Sequence

STEAM Focus: Science

Rising Voices Theme
Leadership and Collaboration

Note to the Teacher
• Read-Aloud Tip Make sure 

children understand that this 

is a story and that in real life 

children do not experiment 

with their pets. Point out that 

though what Cece fed Einstein 

was not harmful, it is best to 

feed dogs only food grown-

ups say to give them.

• Language Support Help 

children understand the 

different areas of science 

that have the ending -ology

as shown on the chart on 

page 6—biology, geology, and 

entomology. Point out the 

word zoology on page 8 and 

discuss its meaning.

• Background Share with 

children that scientists make 

observations and experiment 

to learn more about a subject. 

Scientists collect data, study it, 

and share what they learn. 

Vocabulary 
curious (p. 12) interested in 

something 

experiment (p. 21) a planned test 

used to discover particular 

information

investigate (p. 12) to study 

something to learn about it

Cece Loves Science
written by Kimberly Derting and Shelli R. Johannes; illustrated by Vashti Harrison

INTRODUCE THE BOOK
Point out Cece, the girl on the cover of Cece Loves Science, and her best friend 

Isaac. Call attention to the drawings around them and talk about what they 

show. Cece loves to ask questions, and her teacher says, “You would make a 

great scientist ... Because science is all about asking questions.” Now Cece and 

Isaac, her best friend, have a chance to ask the perfect question and experiment 

to find out the answer. Let’s read to find out what Cece and Isaac will do for 

their science project.

DURING READING
As you read the book, pause to discuss the questions below. Encourage children 

to turn and talk with partners or share their thinking with the whole group. 

pp. 2–5  Cece loves to ask questions. Which questions show that Cece is 

very interested in animals? (analyze character)

pp. 6–11 Ms. Curie tells everyone “to pick a science you are curious about 

and come up with a question to investigate” for their project. 

What do Cece and Isaac need to do first? Why are some of 

their questions not really good for a school science experiment? 

(sequence, make inferences) 

pp. 12–13 I’ll read the worksheet that the children filled out. Listen carefully 

to find out what question they decide to find the answer to. 

(key ideas and details)

pp. 14–21  The author writes, “Sometimes science was all about waiting…

and waiting…and waiting...for something really cool to happen.” 

What do the children see when they wait and observe Einstein? 

(analyze plot) 

pp. 22–27  Cece is unhappy with her experiment. Then she remembers some 

words from Ms. Curie: “scientists think outside the box.” What is 

the next thing she wants to try out on Einstein? (sequence)

pp. 28–29   At the end of the story, Cece learns that “Science isn’t just about 

 asking questions…real scientists have fun finding answers, too.”

What do you think is fun about doing experiments to find answers 

to questions? (make connections)

  Note: After reading, share and discuss Cece’s Science Facts (pp. 30–31) 

Grade

1

Grade

2

GRADE K

AT A GLANCE 
In The Dot, when Vashti complains that she can’t draw, her very supportive art 
teacher encourages her to “make a mark and see where it takes her.” Annoyed, 
Vashti makes just one dot and signs the paper as requested. Upon seeing her 
framed dot picture displayed, Vashti challenges herself to do even better. Once 
Vashti is free from self-doubt, her creativity leads her to explore color, mix colors, 
and use dots of varying sizes. Vashti meets a boy who doubts his own abilities. 
The story comes full circle when an empathetic Vashti encourages the boy to 
draw something, and then she asks him to sign his squiggle.Genre/Text Type: Realistic Fiction/Picture BookSocial-Emotional Focus: Social Awareness

Strategy Focus: Sequence
STEAM Focus: Art

Rising Voices Theme
Persistence

Note to the Teacher
• Read-Aloud Tip Pay attention to the words written in all 

capital letters, such as 
CAN’T (p. 5), CAN (p. 10), and HER DOT (p. 12). Use the 
capitalization as a guide for emphasizing as you read.

• Language Support Discuss the art supplies used—marker, paper, watercolors, and brush. Also, make sure children know the color words red, blue, 
yellow, and green. 

• Background Point out that Peter H. Reynolds wrote and drew the illustrations for The Dot. Share with children that some artists illustrate books and other printed materials. Point out that illustrators help bring the words on a page to life, sometimes showing exactly what the words say, but often showing much more. 

Vocabulary 
discovered (p. 17) figured out or learned
experimenting (p. 17) trying out new ways of doing something
splashed (p. 18) fell in droplets

INTRODUCE THE BOOKIntroduce Vashti, the little girl shown on the cover, and the title of this story. 
Discuss what Vashti is doing with her huge paintbrush. Explain that when Vashti 
is in art class, she tells her teacher that she can’t draw. Tell children that her 
art teacher asks her to just make a mark on the paper, so Vashti draws a dot. 
Her teacher then encourages Vashti to sign her name to her dot drawing. 
Say: Let’s read to find out what will happen the next time Vashti comes to art 
class. What surprise will she find there?

DURING READINGAs you read the book, pause to discuss the questions below. Encourage children 
to turn and talk with partners or share their thinking with the whole group. pp. 2–7  Vashti’s teacher looks at her blank paper and says, “Ah!A polar bear in a snowstorm.” Why is Vashti’s paper blank? (make inferences)

pp. 8–13 Vashti’s teacher asks her to sign her drawing. What is the next thing Vashti’s teacher does? How do you think Vashti feels when she sees her picture framed and hanging in the art room? (sequence, make inferences) 
pp. 14–19 Vashti challenges herself by saying, “I can make a better dot than THAT!” In what ways are her dot pictures alike? In what ways are they different? (compare and contrast)pp. 20–21 The author writes, “At the school art show a few weeks later, Vashti’s many dots made quite a splash.” What do you think the people say to Vashti after they look at her artwork? (sequence, make inferences)

pp. 22–29 The boy at the art show says, “I wish I could draw.” What does Vashti ask the boy to do? Why do you think Vashti does this? When have you felt proud of something you drew? (connect events, make connections)

 The Dot
written and illustrated by Peter H. Reynolds

Grade

K

GRADE 1

AT A GLANCE From the minute she is born, tiny Violet plays music. At first she plays a rattle, 

and as she plays, she wishes that someone would join her. No one in the nursery 

does, no one in school does, and in fact, no one anywhere does. Still Violet holds 

onto the dream of finding other children who have her passion for playing music. 

It is not until the talented Violet is older and playing a guitar in the park that she 

finds people who grew up with the same dream. Soon a drummer, a saxophone 

player, and a singer all come together to play in Violet’s band. 

Genre/Text Type: Realistic Fiction/
Picture BookSocial-Emotional Focus: Social Awareness

Strategy Focus: Analyze Character
STEAM Focus: Music

Rising Voices ThemePersistence

Note to the Teacher• Read-Aloud Tip Have fun exaggerating the sound words (onomatopoeia) that the author uses to show the music Violet plays. For example, “Boom, Shake, Beat, Shake” and “Plink, Plink, Pluck, Pluck.” Have children repeat the sound words after you. • Language Support Help children identify the words that name places where Violet plays music—nursery, kindergarten, market, beach,zoo, museum, and park. • Background Some people learn to play music with a teacher or by learning to read notes. Some people play “by ear.” They play the music without having being taught it or by reading sheet music. 
Vocabularyband (p. 31) a group of musicians who make music togetherguitar (p. 17) a stringed instrument played by plucking or strummingsaxophone (p. 28) a brass instrument played by blowing

INTRODUCE THE BOOK
Talk about the picture on the cover and introduce Violet, the girl who is playing 

a pretend guitar. Tell children that ever since Violet was a baby, she loved 

to play music. In fact, Violet dreamed music and thought music all day long. 

Everywhere she goes, she looks for someone who loves music as much as 

she does and will play along with her. Say: Let’s read to find out if Violet will 

ever get her wish.

DURING READING
As you read the book, pause to discuss the questions below. Encourage children 

to turn and talk with partners or share their thinking with the whole group. 

pp. 3–7  Violet begins to play music in the nursery when she bangs 

her rattle. What words would you use to describe what Violet 

likes to do? What does she want to happen? 
(analyze character) pp. 8–11 Now that Violet has made horns, she tries to get the people in 

her family to toot with her. Why don’t they play with her? 

Why do you think Violet keeps playing by herself? 

(picture clues, make inferences) pp. 14–15  When Violet plays the triangle in kindergarten, what do the 

other children do? Why do you think Violet keeps trying to find 

someone to make music with? (make inferences) 
pp. 18–23 The author writes, “With Violet, you see, it was music all the time.” 

What details does the author show to let readers know what 

“music all the time” means? (key ideas and details) 
pp. 24–32  Violet once played a pretend guitar, but now she has a real guitar 

to play in the park. She meets Angel, Randy, and Juan. 

Why do you think they were all so happy to find each other? 

Which of the instruments might you want to play in a band 

with someone? (make inferences, make connections)

Violet’s Musicwritten by Angela Johnson; illustrated by Laura Huliska-Beith 

GRADE 2

AT A GLANCE 
This inventive picture book combines robots and spacecraft and other exciting 

technology with a plot based on a classic fairy tale. Of course the main character 

is a girl named Cinderella, but this Cinderella lives on a planetoid far from 

Earth. The story’s problems revolve around science and engineering, rather than 

magic and romance. Cosmic illustrations will engage children in Cinderella’s 

resourcefulness. Her expert skills will enable her to help others and achieve 

her own dream of becoming a mechanic and fixing fancy rockets.

Genre/Text Type: Fractured Fairy Tale/

Picture Book

Social-Emotional Focus: Relationship Skills

Strategy Focus: Analyze Character

STEAM Focus: Technology, Engineering

Rising Voices Theme
Persistence

Note to the Teacher
• Read-Aloud Tip Begin your 

read-aloud by displaying the 

front end pages and reading 

aloud the tool names to 

familiarize children with the 

story’s technology.

• Language Support The 

author uses made-up words 

like zoombrooms in addition 

to topic-specific words like 

planetoid, sonic, and cosmos. 

Encourage children to use 

context clues or word parts to 

understand their meanings.

• Background In addition 

to being a fractured fairy 

tale, this book has elements 

of science fiction. Science 

fiction stories feature real or 

imagined technology and are 

often set in the future. 

Vocabulary 
cosmic (p. 9) having to do with 

the universe 

mechanic (p. 15) a person who 

fixes machines

repair (p. 5) to fix

rockets (p. 3) aircraft that can 

travel in space 

wrench (p. 11) a tool that can 

hold, turn, and tighten

INTRODUCE THE BOOK
Invite volunteers to share a brief retelling of the Cinderella fairy tale. Then 

display the book cover and read the title. Explain that this book is a version of 

the Cinderella story. Ask children to share what they notice about the setting, 

the character, and the robotic mouse shown on the cover. Elicit children’s 

predictions about what will happen in this story. Say: Let’s read to find out how 

technology is involved in this Cinderella story, and how this story is different 

from the Cinderella story you already know.

DURING READING
As you read the book, pause to discuss the questions below. Encourage children 

to turn and talk with partners or share their thinking with the whole group. 

Book pages are not numbered. Page 3 is the first page of text.

pp. 3–5  The story begins, “Once upon a planetoid...” and introduces 

Cinderella. What have you learned about Cinderella 

so far based on the story and the illustrations? 

(analyze character, picture clues)

pp. 6–11 At first, Cinderella doesn’t think she will be able to go to the 

Royal Space Parade. What problem prevents her from leaving 

the planetoid, and how does she solve it? 

(problem and solution) 

pp. 12–19  Cinderella makes it to the glorious space parade and sees 

all kinds of spaceships! How does Cinderella help the prince? 

(key ideas and details)

pp. 20–27  After Cinderella leaves, the prince is left with only her socket 

wrench. He searches far and wide to find her. What do his 

actions tell you about him? (analyze character) 

pp. 28–33  Cinderella proves who she is by fixing the prince’s 

ship. Why does Cinderella choose to become the chief 

mechanic instead of marrying the prince? Why do you think 

Cinderella made the best choice she could have made? 

(analyze character, make connections)

Interstellar Cinderella
written by Deborah Underwood; illustrated by Meg Hunt 

Grade

1

Grade

2

GRADE K

AT A GLANCE 
Marta! Big & Small is the story of a girl who goes on an imaginary adventure. 
As Marta explores, she meets different animals. Comparisons are made from 
each animal’s point of view using opposites, such as big and small and quiet
and loud. Vibrant illustrations show how Marta can be both big and small, 
depending on to which animal she is being compared.Genre/Text Type: Fantasy/Picture BookSocial-Emotional Focus:Responsible Decision-making

Strategy Focus: Compare and ContrastSTEAM Focus: Math, Science

Rising Voices Theme
Vision

Note to the Teacher
• Read-Aloud Tip The story includes Spanish words in 

some of the English sentences. You may want to practice 
pronouncing the words before reading aloud to the children. 

• Language Support Strong picture support will help 
children learn animal names as well as words that name opposites. The lists at the end of the book, “Marta is...” and “Marta meets...,” can be used to review English and Spanish words. 

• Background Comparisons support the development 
of math and science skills. Children are often asked to compare sizes, shapes, colors, and numbers as they study math and science.

Vocabulary 
clever (p. 29) smart; wise 
ordinary (p. 5) not unusual 
tasty (p. 21) having a good flavor 

INTRODUCE THE BOOKShow the illustration that spans the front and back covers. Guide children to 
connect the pictures to the title, Marta! Big & Small. Ask children to name the 
big animal Marta sees and the animal that is small. Remind children that big
and small are opposites that tell about size. Say: Marta is going on an imaginary 
adventure. Will Marta be alike or different from the animals she sees in her 
backyard jungle? Let’s find out what Marta imagines!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage 
children to turn and talk with partners or share their thinking with the whole 
group. Book pages are not numbered. Pages 2–3 are the first pages of text. pp. 2–5 Marta is just an ordinary girl. What can you learn about Marta from looking at the pictures? (picture clues, analyze character)pp. 6–9 Marta uses her math skills. What does she notice about her size as compared to the bug’s? What is the Spanish word for big? What does she notice about her size as compared to the elephant’s? What is the Spanish word for small? (compare and contrast) 

pp. 10–13 Now Marta observes how animals move. How does Marta move compared to a horse? What is the Spanish word for slow? How does Marta move compared to a turtle? What is the Spanish word for fast? (compare and contrast)pp. 15–17 How scary is the lion that Marta sees and hears? How does Marta protect herself from the loud lion? How does Marta behave when she is near the rabbit? (picture clues)pp. 19–25 Oh, no! “To a snake, Marta is sabrosa,” which means “tasty.” Marta looks around. How does Marta solve the problem of being near the hungry snake? (problem and solution) pp. 26–29  Marta has a good imagination. What does Marta do to show how she can be like each of these animals? (picture clues)p. 30 Marta is “clever, very clever” when she plays pretend. What do you imagine when you play pretend? (make connections) 

Marta! Big & Smallwritten by Jen Arena; illustrated by Angela DominguezGrade

K

GRADE 1

AT A GLANCE In this charmingly illustrated story, a girl observes that everyone in her family 

has a passion, as do all the children at school. None of their choices interest 

her—she explains that the one thing she really likes is math! Readers then get 

to explore the world through her eyes and see the math in the geometric shapes 

on the playground, in the concentric circles in the water, and everywhere she 

goes. Pointing out that there are “infinite ways to see the world, and math is 

one of them,” she is happy to share her passion.
Genre/Text Type: Realistic Fiction/

Picture BookSocial-Emotional Focus: Self-Awareness

Strategy Focus:  Picture CluesSTEAM Focus: Math
Rising Voices ThemeVision

Note to the Teacher• Read-Aloud Tip As you read, pause to note details in the art that expand on the text, such as the activities the girl’s family enjoys, what the girl tries as she searches for her passion and the math-related details in many scenes.• Language Support Show p. 16 and help children locate and name the shapes they see including triangles and squares. Continue for circles (p. 19), and curves (p. 22). • Background Connect children’s math instruction  (learning about numbers, patterns and shapes) to the book, After reading the story, you may want to share some information from pages shown on pages 35–41 to broaden children’s understanding of the mathematic concepts mentioned in the book.  
Vocabulary concentric circles (p. 19) circles such as the rings on a tree; circles with a shared centercurves (p. 22) lines that are not straight

infinite  (p 30) too many to count 

INTRODUCE THE BOOK
Introduce the title and the happy girl shown on the cover. Talk about the game 

she is playing, hopscotch, which involves jumping on the numbers. Explain to 

children that a passion is something someone cares very much about. Point 

out that in the book, the girl observes other people to see what their passions 

are and how they enjoy them. Then she tells about her own passion. What 

will her passion be? Is the game of hopscotch she is playing a clue to what it 

is? Let’s read to find out.

DURING READING
As you read the book, pause to discuss the questions below. Encourage children 

to turn and talk with partners or share their thinking with the whole group. 

pp. 2–7  The girl who is telling the story says, “At home, everyone has a 

passion.” What are her mother’s, father’s, and brother’s passions? 

(picture clues, key ideas and details)
pp. 8–11 The girl tries dancing, cooking, singing, playing tennis, playing 

music, and doing karate. What do you think she would say about 

each of these activities? (make inferences) 

pp. 12–19  Math is what this girl really likes! The girl says that “math is all 

around us” and she loves finding it. What is some hidden math 

that she finds? (key ideas and details, picture clues)

pp. 20–21  The girl says she likes to play with shapes. How are the shapes 

she is using for her buildings like the shapes she sees when she 

looks out the window? (picture clues, compare and contrast) 

pp. 22–23  The girl is at the top of the slide, but instead of going down it, she 

stops to take notes. What do you think she is writing or drawing? 

(make inferences)pp. 24–31  The girl uses math to solve group problems. She says she uses 

math every day. What are some of the things the girl does that 

show her passion for math? (summarize)
p. 32  On the last page of the story, the girl is resting under the stars. 

Do you think that she have may been counting the stars before 

she fell asleep? Why might she do that? Why might counting the 

stars be fun to do? (make connections)

Count On Mewritten and illustrated by Miguel Tanco  

GRADE 2

AT A GLANCE 
This sweeping biography of Zaha Hadid (1950–2016) pairs beautiful illustrations 

of Zaha’s buildings with descriptive text that outlines her journey from her 

childhood in Iraq to her position as a world-renowned innovative architect. After 

studying in London, Zaha began to design extraordinary buildings that people 

thought were impossible to build. But Zaha persevered, continuing to think 

outside the box with her designs, and became an architect with a global legacy. 

Genre/Text Type: Biography/Picture Book

Social-Emotional Focus: Social Awareness
Strategy Focus: Key Ideas and Details

STEAM Focus: Engineering, Architecture

Rising Voices Theme
Vision

Note to the Teacher
• Read-Aloud Tip As you share 

the pages, call attention to the 

fact that the lines that are set 

in quotation marks are direct 

quotes from Zaha—things that 

Zaha herself said.

• Language Support Children 

may not be familiar with 

all of the natural features 

and environments that 

are mentioned in the text. 

Encourage children to use the 

illustrations to understand and 

describe in their own words 

features like marshes, dunes, 

icebergs, or deserts.

• Background Architecture 

is an interdisciplinary field. 

Studying for an architecture 

degree involves courses in 

math, history, environment, 

engineering, physics, design, 

and building technology.

Vocabulary 
ancient (p. 3) extremely old

architect (p. 11) a person who 

designs buildings

designing (p. 6) drawing or 

creating a plan for

flow (p. 16) to move smoothly

INTRODUCE THE BOOK
Invite students to meet Zaha Hadid, the woman shown on the cover. Read the 

title and subtitle. Remind children that an architect is a person who designs 

buildings. Talk about the illustration of Zaha Hadid and the building she 

designed that is shown in the background. Point out the architectural plans 

that she is holding. Discuss what skills a person who designs buildings would 

most likely have to learn. Let’s read to learn about how Zaha Hadid becomes 

an architect and what makes her buildings unique.

DURING READING
As you read the book, pause to discuss the questions below. Encourage children 

to turn and talk with partners or share their thinking with the whole group. 

pp. 2–9  The author introduces Zaha Hadid and tells about her childhood. 

How does what Zaha sees around her affect her thinking? 

(make inferences)

pp. 10–13 After dreaming about designing cities, Zaha studies how to do 

just that. What do you learn about Zaha Hadid on these pages? 

(summarize)

pp. 14–21 Zaha’s designs are based on the idea that “the world is not 

a rectangle.” “Her buildings swoosh and zoom and flow 

and fly.” How does she react to what people say about her and 

her designs? (make inferences, analyze character)

pp. 22–31  Look carefully at the illustrations. What can you learn about 

Zaha’s buildings from the details in the illustrations? 

What does Zaha think about while designing a building in 

the desert? (picture clues, connect events) 

pp. 32–41  Zaha designs buildings for different purposes. 

In what ways are her buildings alike? 

What different things inspire Zaha? 

(compare and contrast) 

pp. 42–51 The author reminds us that Zaha believes in the impossible. 

In what way is Zaha a good role model for children? 

(make connections)

Note: A picture chart called “What are they? Where are they?” reviews 

Zaha’s work. You may want to share this with the children. 

The World Is Not a Rectangle: A Portrait of Architect Zaha Hadid

written and illustrated by Jeanette Winter  

Grade

1

Grade

2
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Anchor Texts Theme Connect to Texts Expand Thinking

Leadership and 
Collaboration 
What can we learn 
from reading about 
what makes someone 
a good leader? 

What can we discover 
from our reading 
about teamwork? 

• Why do the people in 
this book form a team?  
What is their goal? 

• How does the team decide 
who should be the leader? 

• How does each person help 
the team? What is special 
about the leader?

• How do the team members  
react when there are problems? 
How do they communicate 
and share ideas?

• Compare and contrast two of 
the leaders you read about. 
What do they have in common? 
How are they different? 

• How does a leader build 
a team that works together 
to reach a goal?

• Why is it helpful for different 
team members to have 
different skills? 

• What kinds of projects 
would you like to work on 
with others? Would you want 
to be the leader? 

• Who is the best leader that 
you read about? Support your 
choice with reasons.

• Survey your class. Ask them 
which person they read about 
is the best leader. Analyze 
the results. 

Persistence 
What qualities help 
people keep trying 
when they face 
challenges?

• What do the people in the 
book want to do? What gets in 
their way?

• Do people do the same thing 
again and again, or do they 
change what they do on 
different tries? 

• What do you learn about 
people from how they keep 
trying to reach a certain goal? 

• How do they feel when they 
reach that goal? 

• How does self-confidence 
help people keep trying 
if they do not succeed 
right away? 

• When was a time that you 
felt proud because you 
kept trying?

• What makes a goal important 
enough to keep trying to 
reach it? 

• What have you learned from 
this book about why it is 
important to have confidence 
and believe that you can learn 
new things? 

• Write or describe step-by-
step instructions for how to do 
something you read about in 
one of the books.

Vision
How does observing 
carefully help people 
understand the world? 

How can people use 
what they observe 
and their imaginations 
to visualize a 
better future? 

• What do the people in this 
book notice that helps them 
understand something better?

• What tools do the people 
you’ve read about use to 
help them gather, save, and 
share information?

• How do people use what they 
already know to imagine what 
they want to look for or do in 
the future? 

• How can observing carefully 
help you better understand 
the world? 

• How can taking notes, 
drawing, and using math 
help you describe what you 
observe?

• Think about one of the 
discoveries you read 
about. How might you 
use observation to find 
out more about it or make 
new discoveries?
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Building Social-Emotional Awareness 

Researchers have reported that children who participate in social and emotional learning 
programs perform about 13 percentage points higher in their grades and standardized test 
scores (Taylor et al., 2017). The benefits of social and emotional learning extend beyond test 
scores. Examining the social and emotional skills displayed in the books they read may help 
children connect to what they’re reading, and by discussing these skills as a class they can 
understand how reading can relate to real-life situations. Additionally, by connecting their 
reading to social-emotional learning, children are scaffolded to build a positive self-image as 
readers and learn valuable analytic and executive function skills.

Core Competencies
The social-emotional skills explored in the Rising Voices Library align with the tenets found in 
many SEL programs, including the CASEL framework. CASEL—the Collaborative for Academic, 
Social, and Emotional Learning—identifies five core competencies that should be prioritized in 
children’s social-emotional learning, as described in the chart below (CASEL.org).

CASEL 
Competency Goals and Assessment Focus

Self-
awareness

The ability to accurately recognize one’s own emotions, 
thoughts, and values and how they influence behavior. 
The ability to accurately assess one’s strengths and 
limitations, with a well-grounded sense of confidence, 
optimism, and a “growth mindset.”

• Identifying emotions
• Accurate self-

perception
• Recognizing strengths
• Self-confidence
• Self-efficacy

Self-
management

The ability to successfully regulate one’s emotions, 
thoughts, and behaviors in different situations—
effectively managing stress, controlling impulses, and 
motivating oneself. The ability to set and work toward 
personal and academic goals.

• Impulse control
• Stress management
• Self-discipline
• Self-motivation
• Goal-setting
• Organizational skills

Social 
awareness

The ability to take the perspective of and empathize with 
others, including those from diverse backgrounds and 
cultures. The ability to understand social and ethical 
norms for behavior and to recognize family, school, and 
community resources and supports.

• Perspective-taking
• Empathy
• Appreciating diversity
• Respect for others

Relationship 
skills

The ability to establish and maintain healthy and 
rewarding relationships with diverse individuals and 
groups. The ability to communicate clearly, listen well, 
cooperate with others, resist inappropriate social pressure, 
negotiate conflict constructively, and seek and offer help 
when needed.

• Communication
• Social engagement
• Relationship-building
• Teamwork

Responsible 
decision-
making

The ability to make constructive choices about 
personal behavior and social interactions based on 
ethical standards, safety concerns, and social norms. 
The realistic evaluation of consequences of various 
actions, and a consideration of the well-being of oneself 
and others.

• Identifying problems
• Analyzing situations
• Solving problems
• Evaluating
• Reflecting
• Ethical responsibility
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Embedded Social-Emotional 
Learning 
The embedded social-emotional learning in 
Rising Voices forms a link between social-emotional 
learning, literary texts, and life.

Under the “Build Social-Emotional Awareness” 
heading in the “Extend Learning” section of every 
Teaching Card, the teacher is offered a suggestion to tie 
the reading to something children can consider about 
their own lives and the world around them. For example, 
in the Grade 2 Teaching Card for Shark Lady, the 
teaching prompt says: “Eugenie started studying sharks 
at a young age and continued her studies, despite what 
other people told her to do. What details in the book 
helped you know that Eugenie was confident in herself 
and her ideas? How can having confidence in yourself 
help you work toward a goal or follow a dream?”. This 
focus on self-perception and self-confidence targets 
the core competency of self-awareness. Once children have had the opportunity to discuss 
among themselves, a few children should share their thinking with the class.

Social-emotional learning must be taught with a lens on equity. While working with diverse 
groups of children in the classroom, it is important to understand how culture and personal 
experience can have an effect on a student’s understanding of social-emotional skills. 
By reading STEAM-focused and culturally responsive texts and discussing them in context, 
children will be given a safe space to explore the core competencies of social-emotional 
learning. This practice also allows children the opportunity to apply these core competencies 
to their own lives inside and outside of the classroom.  

“Social and emotional skills matter for many areas of development, including 
learning, health, and general well-being. Furthermore, recent research 
has demonstrated that high-quality, evidence-based social and emotional 
learning (SEL) programs produce positive outcomes for students, including 
reduced stress and improved behavior, attitudes, and academic performance.” 

—Stephanie Jones, Katharine Brush, et al. (2017) 
Harvard Graduate School of Education

“Social-emotional learning 
(SEL) skills can help 
us build communities 
that foster courageous 
conversations across 
difference so that 
our students can 
confront injustice, 
hate, and inequity.”

—Dena Simmons, EdD (2019)  
Yale Center for Emotional Intelligence
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Redefining Societal 
Norms via Literature
by Estephanie Mosquera-Ortiz

As an educator in the seventh-largest school district 
in the United States, I’ve never had the opportunity 
nor the option to share stories centered around Black 
and Brown girls. Literature in which female characters 
of color are depicted as leaders, innovators, and/or 
creators is simply not a part of the core curriculum. 

For so long, girls, in general, have been raised with the 
ideology that their life role is to become domesticated. 

We see it in the toy section, where there are baby dolls, play kitchens, and dress-up 
and cosmetics kits. It is apparent in social settings, when they are encouraged to keep 
quiet, “act like a lady,” and smile. At what point do we challenge those societal norms 
and encourage our girls to be more? 

Rising Voices: Books Empowering Girls in STEAM offers a curated collection of 
wonderfully written books that help us introduce new norms into the classroom 
and challenge the old ones. The books in this collection highlight girls and women, 
including many Black and Brown main characters, placing them center stage in 
settings where they are often marginalized in the real world. It gives them a voice 
where they have been grossly underrepresented. 

I grew up in similar circumstances to the students I serve, in which overcoming 
adversity was a part of everyday life. Often, books were my only means of escape. 
Reading about the possibilities and learning that there was more than my 
current environment was a beacon of hope for me as a child. We have a social 
responsibility as educators to provide that same hope and relevance to the children in 
our classrooms. 

This Rising Voices Library offers children the crossroads between aspirations and 
endless possibilities. As educators, we know firsthand how impactful lessons we 
teach can be to our students. When students can identify with the main character, 
envision themselves in similar roles, etc., the lessons we teach become so much more. 
They become relatable and, most importantly, attainable. “I can…” becomes a part of 
our students’ vocabulary, and they begin to believe that they can achieve the same 
successes they have seen via literature. 
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It is important to provide a safe space in which girls can see themselves as 
future scientists, IT experts, mathematicians, and engineers of the future— 
not only for them to believe that they are capable, but also to facilitate 
a learning environment in which success is normalized. Creating a classroom 
culture in which the minority of any gender or background is heard, seen, and 
welcomed normalizes diversity and cultural acceptance among students and 
their peers. 

Rising Voices: Books Empowering Girls in STEAM not only exposes all children 
to the world of STEAM, it also teaches valuable life skills by having the main 
characters model them. Readers will be inspired, like the protagonists they 
meet in the library, to be critical thinkers, make inquiries, value their own 
observations, and problem-solve. These life skills are valuable in shaping 
students’ ability to be accountable for their own learning. Children of all 
genders and backgrounds can build on and benefit from learning these skills.

ABOUT ESTEPHANIE MOSQUERA-ORTIZ
Estephanie Mosquera-Ortiz is the founder of Beaut&Beast Co., a company 
dedicated to teaching women and children self-sufficiency and awareness. 
An important part of Beaut&Beast Co.’s mission is to empower children 
to build on such characteristics in hopes of living healthier, happier lives. 
This is accomplished via flash cards and workbooks aimed at teaching 
children cultural diversity, history, comprehensive vocabulary, and self-
awareness. 

Estephanie uses her own personal story as not only a source of 
encouragement but also a testament to the impact of education and self-
awareness. She is currently an elementary educator at a local achievement 
school. As a teacher, she actively promotes the importance of inclusion 
and cultural diversity. She also teaches students to become self-aware 
and to build mentally stimulating habits, such as critical thinking, problem-
solving, positive thinking, and leadership skills. She has seen firsthand the 
effectiveness of representation, guided discussions, and self-identification 
in the classroom.
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Where Dreams Begin
by Tatyana Ali

“Well, you’ll have school to fall back on.” 

I heard those words again and again as a 
young person after explaining to others my 
desire to attend college after spending most of 
my childhood acting and singing. Yet why did 
everyone see my favorite pursuits—the performing 
arts and my education—as opposed, rather than 
complementary? Since then, experience has taught 
me that the arts enhance experimentation, and 

that research deepens creative expression. In my career, I’ve sought to harmonize 
the creative and the intellectual, feelings and ideas—and to show our Black and 
Brown children that this path exists for them, too. 

As an actor, I rely on external and internal observation. I observe and try to 
understand other people’s behavior, and I also pay attention to my own. My body 
and my feelings are the canvas that I work with; the way I feel, what makes me 
happy, what makes me angry, what makes me sad or scared, what makes me 
laugh, what makes me bounce around, and what keeps me still. I have to notice 
the way I walk, como una “negra tiene tumbao,” how it sounds when I talk, 
rapidamente para no olvidarme de mis pensamientos, y entonces, I have to take 
all of those parts of me and adjust them to the character I have imagined. 

No less than my individual creative process, collaboration is essential for an actor. 
Collaborating with other artists—the writer, director, actors, lighting technicians, 
costume designers, and set designers—I experiment with the way my character 
moves, sounds, thinks, and feels. Together, we practice and play daily until we 
find just the right formula to make the characters and the imaginary world we’re 
creating feel real. To me, this interdependence shows how the discovery of 
knowledge is always a communal process, not simply the product of an individual. 

28 • Rising Voices Library
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A profound responsibility comes with this freedom to play. As an actor, I have 
had to turn down roles that were unacceptable to me because they only added 
to the devaluing images of Black and Brown girls and women. My education 
cultivated the discernment to say, “no.” If my creativity wields the power to 
create worlds, pull them apart, and rearrange them, then why would I misuse 
it so? All children should learn about the transformative power of their creativity.

This is why I am so honored to be a mentor for the Rising Voices Collection. 
These books tell the tales of Black and Brown sheroes and demystify 
the processes involved in art and science, how similar they are in skill sets, 
and how much one depends on the other. Our duty is to meet children where 
their dreams begin. Instead of asking them to “fall back” into categories that 
make us feel comfortable, let’s share with them what it looks like to “rise up” into 
the fullness of their being.

ABOUT TATYANA ALI
Tatyana Ali is an actress, singer, producer, and writer. After childhood 
apprenticeships in the dramatic arts in NYC and LA, she received 
her BA in Government from Harvard University. She has won five 
NAACP Image Awards. 

She was born to immigrant parents from Panama and Trinidad and Tobago, 
and her resume includes the series The Fresh Prince of Bel-Air, the Pulitzer 
Prize Broadway production of Fences, Sesame Street, The Young and 
the Restless, and Disney’s Glory Road. Her discography includes the gold 
record Kiss the Sky, “Precious Wings” on the Grammy Award–winning 
children’s album Adventures of Elmo in Grouchland, the EP Hello, and 

“Ghost Town,” a song for the United Nations for victims of human trafficking. 

For Tatyana, being an artist is being a humanitarian. She speaks at schools 
across the country, is involved in Black Girls Rock!, and serves as a celebrity 
council advocate for March of Dimes.

Tatyana’s favorite roles are wife and mother of two amazing boys.
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