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Welcome to 
Your Sample 
Teacher’s Guide!
The Rising Voices Teacher’s Guide equips educators with the tools to successfully 

implement whole-class read-alouds, book clubs, and independent reading with 

the texts in this library. It also features prompts for conferring and connecting with 

families to expand and increase engagement! 

The Teacher’s Guide supports educators with:

•	 Implementation strategies for integrating the texts into book clubs 

and whole-class, small-group, and independent reading

•	 Suggestions for how to support English learners

•	 Instructional supports for building social-emotional awareness

•	 Engaging discussion prompts based on Rising Voices themes

•	 Tips for creating safe environments for difficult conversations
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Welcome

I have been fortunate to have worked at every level in education: 
educational assistant, teacher, principal, central office administrator, 
and superintendent. My nearly three decades of experience as 
an educator has taught me that the success of our students happens 
in our classrooms and teachers must have access to the tools they 
need to inspire learning. Books and the discussions that educators 
and students have around these books are resources that can be key 
to the kind of success we want for all students. 

The books typically found in elementary school classrooms today 
may already include some excellent titles, but these titles most 
often feature stories about White protagonists and fanciful animal 
characters. Our children need more. They need opportunities 
to expand their learning with wonderful literature that reflects 
the variety of cultures and experiences in our society. 
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By 2026, Latino children will make up 30 percent of the school-age 
population. All children will benefit from exploring literature that 
highlights Latino stories to better understand themselves and 
our nation. 

Rising Voices: Elevating Latino Stories is a collection that provides 
great books that honor the varied experiences of Latino people. 
The Teacher’s Guide, Teaching Cards, and the digital materials 
that accompany the books foster literacy development and social-
emotional learning, as well as opportunities to build pride and respect 
for the Latino community. The Association of Latino Administrators 
& Superintendents (alas), is pleased to serve as a mentor for this 
unique and much needed collection. alas is committed to providing 
educational leadership to support the needs of all students with 
an emphasis on Latino youth. The mission of this collection advances 
our mission as well.  

Dr. Francisco Durán 
Board President 
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Access and Equity 

Equity requires that we provide all children with the resources they need to reach their full 
potential. As educators, our goal must be to build learning environments where we have high 
expectations for every student. Diverse books and culturally responsive, respectful learning 
supports are essential in helping to achieve this goal. 

Why Rising Voices? 
In 1990, Rudine Sims Bishop published an essay about the importance of providing all young 
readers with diverse books. She used the phrase “windows, mirrors, and sliding glass doors” 
to emphasize the need for all children to experience diverse stories through the characters 
and real-life people they meet in books. When children read books that serve as mirrors, 
they see aspects of their own experiences and cultures reflected in texts. When children read 
books that serve as windows, they gain insights into the world beyond their own personal 
experiences. All children need access to diverse books that allow them to look in and look 
out, making text-to-self and text-to-world connections.

Ideally, every classroom would contain a robust classroom library, filled with hundreds 
of books that reflect the mosaic of our society. Yet, excellent texts with accurate, dignified, 
and appealing portrayals of Latinos and other people of color are still largely lacking from 
most classroom and school libraries (Thomas, 2018; Routman, 2018). And this lack of diversity 
takes a toll. Messages are embedded in the textual mirrors and windows. When children do 
not see themselves in books—or worse, see only distorted or stereotypical reflections—they 
can internalize negative views 
about their culture and feel as if 
school is not a place where they 
matter. Positive textual images can 
change that, resulting in children 
who have higher self-esteem, better 
social-emotional functioning, and 
increased classroom engagement 
(Schwartz, 2019).

“It’s not just kids of color, kids 
from the margins who need 
diverse literature and media. 
It’s all kids who need stories 
about all kinds of people.” 

—Ebony Elizabeth Thomas (2018)  
Associate Professor, University of Pennsylvania 

Literacy, Culture, and International Education
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Your Rising Voices Library provides empowering and engaging books that highlight 
some of the most underrepresented literary protagonists: Latinos. While the focus of this 
library is specific, it is a tool to support all learners. Although all of the protagonists within 
this collection are Latinos, these books were selected due to their universal appeal to be 
enjoyed by all boys and girls. By fostering a classroom community that supports more 
positive representation and equity, all children will benefit as they build empathy, respect, 
and understanding.

This Rising Voices Collection
• • provides 50 books per grade (25 titles, two copies 

of each) selected by librarians and educators 
after reviewing more than four hundred texts to 
ensure that each grade-level collection validates 
and celebrates the multifaceted identities of Latino 
children.

• • celebrates the talents of many Latino authors and 
illustrators—because the perspectives that authors 
and illustrators bring to the texts they create are 
also important windows and mirrors. 

• • includes texts in which children see Latino 
protagonists as the stars of all kinds of stories, 
such as biographies of accomplished Latino men and women, contemporary realistic 
fiction, poetry, historical fiction, humor, fantasy, and science fiction.

• • is organized around five essential literary themes (see pages 14–15) that children and 
teachers can use to make cross-text and cross-cultural connections within and beyond 
this library. 

• • uses five anchor texts per grade, each supported by a robust Teaching Card, to highlight 
each of the five themes, prompt comprehension, and scaffold higher-level thinking skills 
and deep discussion, as well as social and emotional learning.

• • includes a Teacher’s Guide to support and provide guidance for using the books in this 
collection, the Teaching Cards, and digital resources.

• • offers Rising Voices stickers and bins that can be used to identify each book  
as part of this special collection.

• • provides online resources to support your teaching goals with standards correlations, 
theme videos, family letters, graphic organizers, and other printable resources to 
share with children. See page 36 to find out more information about the Rising Voices 
digital resources.
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GRADE K

AT A GLANCE Alma Sofia Esperanza José Pura Candela tells her dad that she thinks her name 
is much too long. He responds by explaining the significance of each of her 
names, linking it to a specific and special family member that came before her. 
Along the way, Alma develops a stronger sense of herself, an interest in where 
and who she came from, and delight at the stories of the many people her name 
carries. Now it’s up to her to create her own story!
Genre/Text Type:
Realistic Fiction/
Picture Book

Strategy Focus:
Picture Clues

Social-Emotional Focus:                  
Self-Awareness

Rising Voices ThemeSomeone Like Me/ Memorable Characters

Note to the Teacher
• • Read-Aloud Tip The author also illustrated the book. She uses small details in the illustrations to connect Alma to her family. Guide children to notice these details, such as the red string from Pura on Alma’s wrist and Alma’s drawings of her family members.

• • Language Support Clarify as needed the meanings of phrases such as “cross the seven seas” and “Wherever her sailor son went, so did Esperanza’s heart.” 
• • Background In many Latin American cultures, including Peru where the author and Alma are from, children have two surnames (or last names): the father’s first surname and the mother’s first surname. It is common in Peru for all the brothers in a family to be known by their middle names, since they may all have the same first name as their father.

Vocabulary 
jasmine (p. 6) a plant with sweet-smelling flowers
plazas (p. 14) open public spaces
everyday (p. 14) related to daily lifeancestors (p. 18) people in your family who lived before you

INTRODUCE THE BOOKDisplay the front cover to the children. Explain that this realistic fiction story follows 
a conversation between a girl and her dad. Alma finds out the interesting history of 
her long name and along the way, learns more about herself and her family. Ask: Do 
you know the story of where your na me comes from? Do you think Alma will learn to 
like her long name? Let’s read to find out!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage children to 
turn and talk with partners or share their thinking with the whole group. Page 1 is the 
title page.

pp. 2–5  Alma thinks her name is too long. Let’s look carefully at the picture of the paper where Alma has written her full name. How does this picture help you know what she means when she says, “It never fits”? What does her daddy say to her? (picture clues, key ideas and details)pp. 6–13  Alma’s daddy tells her about Sofía and Esperanza and the things they liked. How is Alma different from her great-grandmother Esperanza? Where do you think Alma wants to travel when she’s older? (compare and contrast, picture clues)pp. 14–17  Alma’s grandfather José was an artist of everyday life. Look closely at the picture. What is Alma doing? How is Alma like her grandfather? (picture clues, compare and contrast)pp. 18–25  Daddy also tells Alma about Pura and Candela. What does Daddy mean when he says that Candela “always stood up for what was right”? (make inferences)
pp. 26–30  Alma’s daddy says that Alma’s name is her own. How do you think Alma feels about her name by the end of the story? Why do you think she feels this way? (make inferences)p. 31  In her author’s note, the author explains that she is proud of her own name and how it connects her to her family, much like how Alma feels at the end of the book. How does this note help you understand why the author wrote this book? What do you like about your own name? (author’s purpose, make connections)

Alma and How She Got Her Name written and illustrated by Juana Martinez-NealGrade 

K

GRADE 1

AT A GLANCE The girl narrating this story wants to sleep on the cot in the living room, but her 

mami explains that it’s meant for guests. As each child comes over and spends 

a night on the cot and away from their own families, the girl becomes more and 

more jealous. It’s not fair! But after spending one scary night on the cot in the 

living room, she starts to understand that maybe it’s not as fun as she initially 

thought. Filled with newfound empathy, the girl comes up with a clever solution 

to make these special nights fun for everyone.Genre/Text Type:Realistic Fiction/Picture Book
Strategy Focus: Compare and Contrast

Social-Emotional Focus:Relationship Skills
 Rising Voices ThemeSomeone Like Me/Memorable Characters 

Note to the Teacher• • Read-Aloud Tip Several times the narrator says, “It’s not fair.” When reading aloud page 28, read the line differently to indicate the girl’s 
change in attitude.

• • Language Support Use the illustration on pages 2–3 to support the meaning of cot for children who are unfamilar with the word. Discuss fairness to help children understand the different ways the narrator thinks about what’s “fair.” 
• • Background This story is inspired by the author’s childhood. When she was young, her mother would babysit children in their neighborhood while their parents worked, sometimes keeping children overnight. These experiences helped the author appreciate her own family’s situation.

Vocabulary wrinkle (p. 6) a messy fold in fabricshift (p. 8) a time when someone needs to work for their jobpeels (p. 18) removes from someone 
or something

mushy (p. 24) too soft

INTRODUCE THE BOOK
Display the front cover to the children. Explain that this book is about a family that 

keeps a cot, or a portable bed that can fold up, in their living room. Say: The little girl 

in this story wants to sleep on a cot that her family keeps in the living room, but her 

family won’t let her sleep there! Ask: Why do you think the girl’s family might have a 

cot in their living room? Do you think the girl will ever get to sleep in that cot? Let’s 

read to find out!

DURING READING 
As you read the book, pause to discuss the questions below. Encourage children to 

turn and talk with partners or share their thinking with the whole group. 

pp. 2–7 The girl who is telling the story (the narrator) says that she wants to 

sleep on the cot in the living room, but her mami tells her it’s for guests. 

Think about why the girl wants to sleep on the cot. Why might she feel 

this way? Who is coming over that night? (make inferences, key ideas 

and details)pp. 8–11  Papi asks whether Raquel would like to play with dominoes. How does 

the girl who is telling the story feel about this? How is this different from 

her own experience with dominoes? What does the girl wish she had 

in her room that she does not have? (make inferences, compare and 

contrast)pp. 12–19  Edgardo and Lisa come over the next two nights. Let’s look closely at 

the illustration on page 13. What does the narrator think that Edgardo 

gets to do when her papi offers the boy a snack? How do you think Lisa 

feels about staying over for the night? (picture clues, make inferences)

pp. 20–23 Finally! The narrator will get to sleep on the cot in the living room. 

Do you think she will like it? Why or why not? (make predictions) 

pp. 24–29 Sleeping in the living room is not as great as she imagined! She now 

has a new understanding about the guests staying over. How is the way 

the narrator feels about Raquel staying over now different from when 

Raquel came over earlier in the story? (compare and contrast)

pp. 30–33 The narrator has an idea to make Raquel feel more comfortable at their 

home. How does her idea help Raquel? Think of a time you wanted to 

help someone feel more comfortable in a situation. What did you do to 

make that happen? (problem and solution, make connections)

 The Cot in the Living Room
written by Hilda Eunice Burgos; illustrated by Gaby D’Alessandro

GRADE 2

AT A GLANCE 
A boy and his father make their biweekly trip across the United States-Mexico 

border to run errands. Once they cross over the river, the boy notes that the town 

in Mexico is not so different from where he lives. He and his father visit vendors 

and relatives, but their most important stop is the last of the day. After picking 

up some items like food and medicine, the father drops his son off to visit his 

friend and his friend’s family, who are refugees stuck at the border. The boy’s 

wish that one day his friend will be able to cross the border will leave readers 

with a message of hope and unity between children and nations.

Genre/Text Type:
Realistic Fiction/
Picture Book

Strategy Focus:
Compare and Contrast

Social-Emotional Focus: 
Self-Awareness

 Rising Voices Theme

Thinking Beyond Today

Note to the Teacher
• • Read-Aloud Tip Read with 

expression to reflect the thoughts, 

experiences, and feelings of the 

boy during his trip across the 

border and his visit with his friend.

• • Language Support The author 

seamlessly integrates Spanish 

words and phrases throughout 

this story. The terms are well 

supported by context but you 

may want to point out when the 

characters are speaking Spanish. 

• • Background Crossing the border 

to visit family and friends and help 

others is something that may feel 

familiar to many who live in border 

towns. Note: Although the author 

handles the situation very well, 

show sensitivity when discussing 

the complex issue of people who 

are not yet allowed to enter the 

United States.

Vocabulary 
crawls (p. 28) moves slowly

customs (p. 7) government officials 

at a national border allowing 

people in and out of a country

prescription (p. 21) medicine given 

by a doctor

vacant (p. 19) empty

INTRODUCE THE BOOK
Display the front cover to children. Guide children to notice that the picture shows 

the boy’s reflection and that the top and bottom images are very similar but not the 

same. Then read the title of the book. Explain that a border is a line between two 

different places. Say: A boy and his father go across the border between the United 

States and Mexico every other Saturday. Ask: What do you think they do while they 

are in Mexico? Let’s read to find out!

DURING READING
As you read the book, pause to discuss the questions below. Encourage children to 

turn and talk with partners or share their thinking with the whole group.

pp. 2–7 A boy and his father cross the border between the United States and 

Mexico. Who is telling this story? How do you know? (point of view)

pp. 8–11  The boy and his father arrive at a town in Mexico that the boy says is “a 

twin of the one where I live.” What do you think the boy means when he 

says that “English is mostly missing till it pops up like grains of sugar on 

a chili pepper”? (figurative language)

pp. 12–19 The boy and his dad make their way around the town. Where do they 

go after stopping at some stores and vendors? What do you learn 

about the boy when they visit the jewelry store? (sequence, analyze 

character)

pp. 20–23 After a few more errands, the boy and his dad have one more stop to 

make. Gente is Spanish for people. What do you think the phrase “We 

have a duty to care for our gente” might mean? How does this help you 

understand why their last stop is so important? (make inferences) 

pp. 24–29  The boy sees his friend Élder and drops off the items that he and his 

father bought that morning. How is this last stop different from the other 

places they’ve visited while in Mexico? Why do you think the boy gives 

Élder’s family the things they picked up earlier in the day? (compare 

and contrast, make inferences)

pp. 30–33  As the boy and his father make their way home, the boy thinks about 

his friend and imagines the “wonderful day” they can have in the future. 

How is the trip back home different from the trip driving into Mexico? In 

what ways does the boy who is telling this story remind you of yourself 

or of someone you know? (compare and contrast, make connections)

 My Two Border Towns
written by David Bowles; illustrated by Erika Meza

Grade

1

Grade

2

GRADE K

AT A GLANCE The young Cuban American narrator of this story celebrates her grandfather's 
Havana community. Abuelo sells fruit as part of a lively scene of preg oneros, or 
street vendors. The city setting becomes magical as the songs of sellers fill the 
air and the unnamed girl describes daily life in town. Full of warmth and lively 
rhythm, this story celebrates family ties and community while acknowledging 
the difficult reality of separation from loved ones. 
Genre/Text Type:
Realistic Fiction/
Picture Book

Strategy Focus: 
Make Inferences

Social-Emotional Focus:
Social Awareness

Rising Voices Theme
Family, Culture, 
and Community 

Note to the Teacher
• • Read-Aloud Tip The author wrote this story as a poem. Preview the story before you read aloud to get comfortable with the rhythm of the words and the Spanish sprinkled throughout the text. When you read aloud, have fun emphasizing the rhythmic flow of the text. 

• • Language Support  Point out the names of fruits in English and Spanish as they appear throughout the story. Picture support will help children identify the fruits Abuelo sells, as well as what the other vendors are selling.
• • Background This book was inspired by the author’s own experience as a Cuban American who had limited opportunities to visit family in Cuba. Having few or no opportunities to visit beloved family members is an experience that many children face when they have relatives in other countries. 

Vocabulary 
chanting (p. 15) calling out in a singsong way
melodies (p. 16) songs
gobble (p. 25) to eat quickly 
soar (p. 33) to fly high

INTRODUCE THE BOOKDisplay the front cover and read the title to children. Invite them to describe what they 
see. Guide them to notice that different types of fruit are on display. Ask: Why do you 
think the girl and the man are surrounded by all kinds of fruit? What do you think a 

“song of fruta s” might be? Let’s read to find out!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage children to 
turn and talk with partners or share their thinking with the whole group.pp. 4–9 Now we know what a song of frutas is! The girl says that when she and her grandfather (abuelo) sing, their “voices are bridges that reach up to windows.” What do these words help you imagine? Bridges connect places. How can a voice be like a bridge? How do you think people feel 

when they hear her abuelo’s music? (visualize, make inferences)pp. 10–15 There are so many sellers chanting at the same time! Why do you think it’s a good thing that Abuelo has a powerful voice? How do you know the girl is proud of her abuelo? (key ideas and details, make inferences)
pp. 16–21 Abuelo's voice can be heard over the melodies of the other sellers. What are some of the things for sale? Why does the girl think la dulcera is best of all? How do you know? (key ideas and details, make inferences)

pp. 22–27 The family’s New Year’s celebration involves eating 12 grapes and making 12 wishes at midnight. Why do you think New Year’s Eve is the girl’s favorite time to visit her abuelo? What is the problem that the girl has? What does she hope would happen that could solve that problem? (make inferences, problem and solution) pp. 28–35  At the beginning of the story, the girl talks about chants being a bridge, and now she talks about letters being a bridge. How can letters be like a bridge between you and someone else? (visualize, make connections)

A Song of Frutas written by Margarita Engle; illustrated by Sara Palacios

Grade

K

GRADE 1

AT A GLANCE 
This lively, rhyming picture book celebrates the vitality of one diverse Los Angeles 
neighborhood. Its unnamed main character tells the tale of his determined 
quest for an “icy-cold paleta treat” (ice pop) to beat the heat on a summer 
day. The story tracks the boy’s pursuit of a cool treat past familiar figures and 
shopkeepers in his community. Finally, he finds Paletero José, the paleta vendor, 
but the boy discovers that he has lost his money while racing along! Children will 
enjoy the exuberance of the text, the picture clues that help them predict the 
boy’s problem, and the warm-hearted resolution in the context of a supportive, 
tight-knit community. 
Genre/Text Type:
Realistic Fiction/Picture Book

Strategy Focus: 
Analyze Plot

Social-Emotional Focus:
Social Awareness Rising Voices Theme

Family, Culture, 
and Community 

Note to the Teacher
• • Read-Aloud Tip As you read, 

have fun emphasizing the playful rhymes and the boy’s excitement. Incorporate each instance of the sound “Ring! Ring” featured on several pages, and invite chidren to echo the sound each time. 
• • Language Support The author combines English and Spanish words and phrases to capture 

the atmosphere of his community. Most phrases will be understood in context through clues in the 
English text and the illustrations. There is also a glossary in the 
front of the book that you may wish to use to help you clarify the meanings of Spanish words.

• • Background Paletas were 
introduced in Mexico in the 1940s, and the ringing bell of the paletero cart has become a fixture in many Latino communities. Paletas have gained popularity in the United States and are still most popular in Latin America.

Vocabulary 
aroma (p. 8) a pleasant smell
kindness (p. 25) caring and 

consideration for others 
brighten (p. 25) to make happier

INTRODUCE THE BOOKDisplay the front cover of the book, read the title, and tell children that a  paletero man 
sells paletas, or ice pops. Mention that this realistic fiction story is told in rhyme and 
moves along at a fast clip—readers will soon find out why the young boy is running! 
Ask: What do you think this boy is running toward? Why might he be in such a hurry to 
get there? Let’s read to find out!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage children to 
turn and talk with partners or share their thinking with the whole group. pp. 4–9  This boy grabs his money–his dinero–and he hurries along! What is he thinking about? Let’s look back at the pictures on pages 5–6 and 7–8. Look carefully at what is happening as the boy runs along the sidewalk. As he races along, what happens that we can see but that the boy is unaware of? What do you think might happen next? (picture clues, analyze plot)

pp. 10–17  The boy runs past the bike shop. Why does he keep running? Most of the pictures so far show the boy and other people. But look carefully at pages 16–17—all we see is the boy and lots of paletas! Why do you think the illustrator drew this picture? Do you think the boy will find the paletero cart? (make inferences, make predictions)pp. 18–23 The boy has finally arrived at Paletero José’s cart! What do you think the boy expects to happen next? What happens instead? Do you think he will get to have a paleta? (make inferences, make predictions)pp. 24–27  The boy’s neighborhood friends save the day! What does Paletero José to reward them for their kindness? How do you think kindness and being a good neighbor are connected? (analyze plot, make connections)
pp. 28–30  At the end, the boy helps give out paletas to others and then finally gets his own paleta. How is he feeling now? What do you like to do in your neighborhood on a hot, sunny day? How does sharing a fun activity with others make it even more enjoyable? (make inferences, make connections)

 Paletero Man
written by Lucky Diaz; illustrated by Micah Player

GRADE 2

AT A GLANCE 
Mia’s grandmother is coming to live with Mia and her parents. Mia has so much 

she wants to share with her Abuela, but she is shy. How will they get to know 

each other? Mia speaks very little Spanish, and Abuela speaks very little English. 

With the help of a special parrot named Mango, Mia and Abuela work together to 

learn from each other. This story weaves in Spanish words and uses expressive 

artwork to help readers connect with the characters and the clever ways in 

which they come to communicate with each other. 

Genre/Text Type:
Realistic Fiction/
Picture Book

Strategy Focus:
Analyze Plot

Social-Emotional Focus:
Relationship Skills

Rising Voices Theme
Family, Culture, 
and Community 

Note to the Teacher
• • Read-Aloud Tip The main 

character is also the narrator. As 

you read aloud, try to reflect the 

girl’s changing emotions as she 

describes her experiences.

• • Language Support Help children 

appreciate how the author 

clarifies the meanings of most 

Spanish words she uses by giving 

the English meanings for these 

words in context. 

• • Background The parrot in 

the story is an Amazon parrot. 

These birds are very vocal 

communicators, capable of 

learning and mimicking many 

human sounds, words, and 

phrases. They have a lifespan of 

30 to 60 years and are known to 

be companion pets. 

Vocabulary 
roosted (p. 7) found a place to rest 

or sleep

company (p. 20) a person or a thing 

someone enjoys being with

weave (p. 28) a method of locking 

strands of material together

perch (p. 31) a bar or peg for a bird 

to roost

INTRODUCE THE BOOK
Display the book’s front cover to children. Tell them that this is a story about a girl 

named Mia who wants to connect with her grandmother. Remind children that not 

everyone speaks English at home. Many people are bilingual, which means they 

speak two languages. Eventually, Mia and Abuela learn to communicate with each 

other in both languages. Ask: How can you communicate with someone who doesn’t 

speak the same language as you? Why do you think being bilingual would be helpful 

to Mia and Abuela? Why do you think Mia and her grandmother are smiling at a parrot 

on the book’s cover? Let’s find out!

DURING READING
As you read the book, pause to discuss the questions below. Encourage children to 

turn and talk with partners or share their thinking with the whole group. Page 1 is the 

title page.

pp. 2–7  Today is a special day at Mia’s house. How does Mia feel about it? 

Why do you think Abuela has brought a parrot feather to share with Mia? 

(analyze plot, connect events)

pp. 8–13  Even though it is hard to communicate, Abuela and Mia try their best 

to connect. How does Mia’s mom help Mia be patient? (analyze plot, 

make inferences)

pp. 14–17  Abuela is teaching Mia some Spanish, and Mia realizes that she can 

help Abuela learn English when they are cooking. What is Mia’s plan 

to help Abuela learn more English words? (analyze plot, problem 

and solution)

pp. 18–23 Mia and Mami bring home a surprise from the pet shop. How does 

Abuela react to Mia’s new plan? How do you think Mango will help both 

Mia and Abuela become bilingual? (analyze plot, make predictions) 

pp. 24–27  The three language learners make a great team. What do Mia, Abuela, 

and Mango do to help them learn new words? How do you know 

Abuela’s English improves as time passes? (cause and effect)

pp. 28–31  A lot has changed since Abuela first arrived! Now she and Mia have 

a lot to tell each other in both English and Spanish. How do you think 

Abuela and Mia feel about what they have accomplished? Why do 

you think that knowing more than one language might be helpful for 

many people? (make inferences, make connections)

Mango, Abuela, and Me   
written by Meg Medina; illustrated by Angela Dominguez

Grade

1

Grade

2

14 • Rising Voices Library

Rising Voices Themes  
and Anchor Texts 
Rising Voices texts are organized by five culturally relevant themes. These themes provide 
springboards for all children to connect to concepts that resonate with their lives, experiences, 
and interests. The themes provide a lens for reading that guides readers to consider concepts 
and ideas that affirm, celebrate, and foster pride and confidence in their identities. In addition, you 
and your children will be able to use these themes to make connections between Rising Voices 
books and other texts you have been exploring in your classroom. Use Rising Voices books to 
help build discussion of these five essential themes within and across texts.

Connect to Texts and Expand Thinking
Anchor texts for each of the five Rising Voices themes are intended to be shared through an 
interactive, teacher-led read-aloud experience. Teaching Cards for each anchor text provide 
discussion questions and activities that bring the theme to the forefront, promoting discussion, 
conversation, and deep thinking. Building on anchor text instruction and discussion, you and 
your children can read on in the collection, continuing to make connections and deepen their 
exploration of each theme.

Anchor Texts Theme Connect to Texts Expand Thinking

Someone Like Me/
Memorable 
Characters
How does finding 
ways that people 
I read about are like 
me help me to better 
understand myself 
and others?

• • What problem do the people 
in the book face?

• • What makes the people in 
the book special?

• • Which friends and family 
members is the main 
character closest to?

• • What makes the main 
character feel proud?

• • Do things the main character 
says, does, or thinks remind 
me of myself or someone 
I know?

• • What might the author 
want me to take away from 
this book?

• • Do things the main character 
says, does, or thinks make 
me feel seen, respected, 
and valued for who I am and 
the experiences I’ve had?

Family, Culture, 
and Community 
How do the people 
around me help 
me feel safe and 
enrich my life? 
How can I help others 
around me? How do 
the people around 
me help me feel like 
I belong?

• • Who are the characters in 
the book?

• • How do families or community 
members in the book help 
each other?

• • What do people in the book 
do to help their family or 
community?

• • How are the people in this 
book like people in my family 
and community? How are 
they different?

• • What do I like most  
about my family?

• • What do I like most  
about my community?

• • How do my family and 
community help me?

• • What can I do to be helpful  
in my community?

Grades

K–2
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GRADE K

AT A GLANCE Luis spends his days in school, reading and learning. His papi, a bricklayer, 
spends his days in the city, laying bricks for buildings. While it may seem like 
their days are different, Luis’s and Papi’s days are more similar than you might 
think: Papi works hard, completing his tasks brick by brick. Luis works hard, 
too, completing his tasks book by book. This story uses engaging and colorful 
collage images and simple English text with some Spanish phrases to share the 
heartwarming tale of a young boy and the hardworking father he looks up to.  Genre/Text Type:
Realistic Fiction/
Picture Book

Social-Emotional Focus: Self-Management Strategy Focus:Compare and Contrast

Rising Voices ThemeHeroes and Role Models

Note to the Teacher
• • Read-Aloud Tip As you read, allow time for children to study the illustrations to notice details that show how Papi’s and Luis’s activities are similar and how they are different. 

• • Language Support Sound words are set in colored font and capital letters. Reinforce meaning and print awareness by pointing to these words and stressing the “TAP TAPS” and “SCRRRRAPES” of Papi’s bricklaying.
• • Background Bricks are a strong building material made mostly of clay. They are molded into square or rectangular shapes and baked in an oven, which hardens them. Once hard, bricks are very sturdy and heavy, which helps to protect homes and other buildings and helps them last a long time. 

Vocabulary 
mortar (p. 7) a paste that hardens to hold bricks together
scaffold (p. 10) a plaform 

surrounding a building that holds workers and materials 
empanada (p. 17) a pastry filled with meat, vegetables, or cheese 
glistening (p. 20) shining; shimmering

INTRODUCE THE BOOKDisplay the book’s front cover to children and read the title. Tell them that this is a 
story about a young boy and his father, who works as a bricklayer. Explain what a 
bricklayer is. The story follows both Luis and his papi on a typical day at school and 
at work, as well as a special Saturday. Ask: What do you think Luis’s papi is building? 
Let’s read to find out!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage children to 
turn and talk with partners or share their thinking with the whole group. Page 1 is the 
title page.

pp. 3–5 Luis says his papi’s arms are “like stone.” What does that tell you about Papi? How does the picture of Papi holding Luis show you they have a good relationship? (analyze character, picture clues)pp. 6–9  Think about the process that Papi goes through laying bricks: spreading the mortar, tapping the brick into place, and scraping the dripping mortar. Is this fast work? What do you think it might be like to build a city brick by brick like Papi does? (make inferences)pp. 10–13   While Papi climbs the scaffold and works brick by brick, Luis plays at recess and works book by book. How are their days similar and different? What in the pictures shows you how their days are similar? (compare and contrast, picture clues)pp. 14–21   Luis dreams of a special house for himself, Papi, and Mama. What is special about this house? What is special about Papi’s and Luis’s lunches? (key ideas and details, compare and contrast) pp. 22–25 Luis calls Saturday his special day with Papi. How does Papi make it a special day for Luis? Where do you think they are driving? (analyze plot, make predictions)
pp. 26–32  Papi surprises Luis with a brick house of their own! How do you think Luis feels, knowing this house has been built by his father? Think about a time when you got a good surprise. How can a surprise make a special event even more special? (make inferences, make connections)

Brick by Brick written and illustrated by Heidi Woodward Sheffield

Grade

K

GRADE 1

AT A GLANCE Inspired by the real-life experiences of Millo Castro Zaldarriaga, the drum dream 

girl in this story wants nothing more than to play congas, bongós, and moon-

bright timbales. There was only one issue: people on her island do not like when 

girls play the drums. Still, the drum dream girl continued to play her drums in 

secret, until one day her dream could not be overlooked. 
Genre/Text Type:Biography/Picture Book Strategy Focus:Visualize Social-Emotional Focus: Responsible Decision-Making

Rising Voices Theme Heroes and Role Models
Note to the Teacher•• Read-Aloud Tip Throughoutthe story, there are many wordsused to describe the sounds ofthe Cuban drums. As you read,emphasize these sounds toimmerse children in the music.•• Language Support Along withmany descriptive sound words,the author uses image-drivenwords such as moon-bright, wind-wavy, and dream-bright. Talk withchidlren about how these wordsrelate to what the girl sees.•• Background The girl plays threedifferent kinds of Cuban drums:the conga, the bongó, and thetimbales. Each has its own uniquesound, its own look, and is playedin a different way. However, thesedrums are often played togetherat celebrations such as La Fiestade Tambor, or The Drum Festival.Vocabulary café (p. 11) a small restaurant where 

they sell drinks like coffee and light meals
costumed (p. 17) to be in a costumerhythms (p. 24) a repeated pattern of sound and movementwoodpecker (p. 13) a small bird that 

uses its long beak to find food in trees

INTRODUCE THE BOOK
Display the front cover to the children. Point out the girl on the cover and the moon. 

Say: Why do you think there’s a drum on the moon? Who do you think the girl is? What 

do you think she wants? Let’s read to find out!

DURING READING
As you read the book, pause to discuss the questions below. Encourage children to 

turn and talk with partners or share their thinking with the whole group.

pp. 2–9  The drum dream girl wants to play drums. What is stopping her? How 

do you think the beliefs of the island people make her feel? What in the 

picture tells you she is sad? (make inferences, picture clues)

pp. 10–17  The girl learns how to hear music and her beloved drums all around her. 

What are some of the ways she hears music? What do you think this 

music sounds like? (visualize)
pp. 18–25 Despite what the other island people believe, the girl continues to play 

her drums. Why do you think she does this? The author says “her hands 

seemed to fly.” What do you think that looks like? What might the author 

mean by flying hands? (visualize, figurative language)

pp. 26–32 Once again the belief of who should be allowed to play drums comes

up. How do you think this belief is important to the story? Do you think 

the girl will overcome this belief? Why or why not? (key ideas and 

details, make predictions)pp. 33–39  The narrator describes the café as “starlit” and looking “like a garden.” 

What do you think that would look like? How might it smell? What things 

could make a place look like a garden? (make inferences, visualize)

pp. 40 [Historical Note} The author tells us a little about the real person who 

inspired this story. Why do you think the author added this message 

at the end of the book? How can Millo Castro Zaldarriaga’s story 

encourage you to accomplish your dreams? (author’s message, make 

connections)

Drum Dream Girlwritten by Margarita Engle; illustrated by Rafael López

GRADE 2

AT A GLANCE 
In this adventure set in the ancient Inkan Empire, Little Chaski has a long journey 

ahead of him on his first day of delivering royal messages. He sets off early 

in the morning, ready to deliver a message to the King, but along the way, he 

meets some animals who need his help. Even though he needs to complete his 

important delivery, he pauses to help his new friends. When he finally arrives at 

his destination, he’s shocked to find his bag empty, the royal message nowhere 

to be found. Then to Little Chaski’s surprise, his new friends return his kindness 

and bring him the lost message. When the King recognizes that kindness is more 

important than swiftness, Little Chaski is named Big-Hearted Chaski.

Genre/Text Type:
Fantasy/Picture Book

Strategy Focus:
Analyze Character

Social-Emotional Focus:
Self-Management

Rising Voices Theme

Heroes and Role Models

Note to the Teacher
• • Read-Aloud Tip Invite children 

to join in energetically during 

the repeated refrain: Run, run, 

Little Chaski, phaway! Phaway

is pronounced “PAH-why” and 

means “run” in Quechua.

• • Language Support Tayta Inti is 

Quechua for “Father Sun” and can 

be found in a different places as 

it moves throughout the day in 

the book. Prompt children to use 

position words to tell where Tayta 

Inti is as the story progresses. 

• • Background Even though this 

story is a fantasy with talking 

animals, it was inspired by the 

real history of the Inka Empire. 

This ancient civilization in South 

America practiced advanced 

agriculture and farming. It created 

engineering innovations that 

can still be found today, such 

as irrigation systems, medicines, 

roads, and bridges. The Quechua 

language used in the story is still 

spoken by many people today.

Vocabulary 
swift (p. 3) acts or moves quickly

sharp (p. 3) smart

mission (p. 4) an important job

examines (p. 25) looks at closely

official (p. 27) selected for a position

INTRODUCE THE BOOK
Display the book’s front cover to the children. Say: In this story, it is Little Chaski’s first 

day delivering royal messages. He needs to travel far to deliver a message to the King 

before the sun sets. Then read aloud the title and subtitle. Ask: Why do you think the 

title includes the word run? What kind of adventure do you think Little Chaski will go 

on in this story? Do you think he will deliver his message in time? Let’s read to find out!

DURING READING
As you read the book, pause to discuss the questions below. Encourage children to 

turn and talk with partners or share their thinking with the whole group.

pp. 2–5 Today, Little Chaski gets his first mission as a royal messenger. What do 

the illustrations on these pages tell you about the time of day? Whom 

do you think Tayta Inti is? (setting, picture clues)

pp. 6–11 Little Chaski is ready for a long journey, but before he gets very far, he 

bumps into a chinchilla. How does Little Chaski help his new friend? 

What happens to Little Chaski’s message on these pages? (key ideas 

and details, picture clues)

pp. 12–15  Little Chaski sees another animal that needs help! Why do you think he 

stops running to help the allqu? What do his actions tell you about him?

(analyze character)

pp. 16–20  Next, Little Chaski helps a bird stuck in a tree. Do you think he will 

deliver his message in time? Why or why not? What do you think Little 

Chaski means when he says he “must fly faster than a shooting star”?

(make predictions, figurative language)

pp. 20–23 Little Chaski makes it to the temple just in time, but his message is 

missing. How do you think Little Chaski feels when he realizes that the 

message is missing? How do you think the Inka feels when Little Chaski 

arrives without the important message? (make inferences) 

pp. 24–27 The King says Little Chaski will now be called Big-Hearted Chaski. Why 

is this a good name for him? Was Little Chaski strong, sharp, and swift 

like his brother, father, and grandfather said at the beginning of the 

story? Why or why not? (analyze character, make connections)

Run, Little Chaski!
written by Mariana Llanos; illustrated by Mariana Ruiz Johnson

Grade

1

Grade

2

GRADE K

AT A GLANCE The city that Mira lives in is gray and drab, but she learns she can make a 
difference through art! As she gives her neighbors her artwork, she realizes she 
wants to do more for her community. That’s when a kind man tells her there is 
another way to make art: through murals. From there, Mira and her community 
get to work, bringing beauty and joy to all who live in the neighborhood through 
the power of art. 
Genre/Text Type:
Realistic Fiction/
Picture Book

Strategy Focus:
Analyze Character 

Social-Emotional Focus: Responsible Decision-Making 

Rising Voices Theme Strong and Resilient 

Note to the Teacher
• • Read-Aloud Tip As you read, guide children to notice how and where more and more bright colors are added in 

the illustrations as the story progresses.
• • Language Support As you read aloud, pause to discuss a few vivid descriptions, such as “the wall lit up like sunshine” and “art followed like the string of a kite.” Help children visualize what the authors want readers to imagine.

• • Background This book is 
based on true events. The illustrator, Rafael López and his wife, Candice, encouraged their community to start 

painting murals! After helping their own community, the duo started programs to help other neighborhoods too. Rafael is represented by “the muralist” that helps Mira in the book.

Vocabulary 
doodle (p. 3) draw pictures without thinking
scurried (p. 11) to move quickly
throughout (p. 23) in every part of a place or object
canvas (p. 26) a piece of cloth that can be painted on

INTRODUCE THE BOOKDisplay the front cover and read the title and subtitle to the children. Explain that 
transformed means “changed” or “made into something new.” Ask: Why do you think 
the girl is painting a butterfly? What else is happening in this picture? Explain that the 
girl, Mira, is an artist who wants to help her community become more colorful and 
exciting. Ask: How do you think Mira will use art to help transform her community? 
Let’s read to find out!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage children to 
turn and talk with partners or share their thinking with the whole group. Page 1 is the 
title page.

pp. 2–7  Mira lives in a city that is gray. How do you think giving out her drawings 
brightens up her neighborhood? Mira’s name means “look” in Spanish. Why do you think the authors gave the girl this name? (picture clues, make inferences)

pp. 8–13  Mira meets a muralist—an artist who paints on walls—who encourages her art. How do you think this makes Mira feel? What do you think will happen next? What do you think the art they make will look like? (analyze character, make predictions)pp. 14–19  Mira and her neighbors begin painting murals all over! What do you think the salsa and merengue music sounds like? Why do you think they 
play music while they paint? (visualize, make inferences)pp. 20–25  Everyone in the neighborhood is happy because of the new art. How do the pictures help you know that the people are happier than before? 

How are the pictures now different from the pictures earlier in the story? 
(picture clues, compare and contrast)pp. 26–29  The muralist says that everyone in the town is an artist. What do you think he means by that? How can a paintbrush be like a magic wand? Why do you think Mira paints a bird in the sky? (make inferences) pp. 30–32  The authors tell us that this story is based on something that really happened. Why do you think the authors want us to know that? How did painting murals make a difference in Mira’s community and the real community? How does Mira help you see why it is good to help your community, even in small ways? (author’s message, make connections)

Maybe Something Beautiful written by F. Isabel Campoy and Theresa Howell; illustrated by Rafael López

Grade

K

GRADE 1

AT A GLANCE Miguel takes his pet frog, Coquí, everywhere. They do everything together—

Coquí’s part of the family! But when his family decides to leave Puerto Rico 

to move to the United States mainland, Miguel must leave Coquí behind. 

Though Miguel misses his grandparents, his friends, and his frog, he finds traces 

of San Juan in his new neighborhood. Even though the song of the coquí no 

longer lulls him to sleep, the song of a new neighborhood fills Miguel’s bedroom. 

Miguel learns that his new home isn’t so different from his home in Puerto Rico 

after all, and that he can carry his memories of Puerto Rico with him always. 
Genre/Text Type:Realistic Fiction/Picture Book

Strategy Focus: Make Inferences 
Social-Emotional Focus: Self-Awareness Rising Voices ThemeStrong and Resilient 

Note to the Teacher• • Read-Aloud Tip The coquí (co-KEE) is a small frog native to Puerto Rico that gets its name from the sound it makes. Signal children to imitate the sound it makes when the word coquí comes up in the text. 
• • Language Support The story includes figurative language, such as “keep it close to your heart” and “Spanish words danced around them.” Encourage children to use context from the story and support them in determining the meaning of these phrases.

• • Background Roberto Clemente was a famous baseball player from Puerto Rico who played for the Pittsburgh Pirates. He is remembered for his skill as a player and for helping others. The Baseball Hall of Fame gives out an award in his memory to players who show great sportmanship and community service. A ball signed by him would be very valuable.
Vocabulary 
mainland (p. 10) land that makes up most of a country 

overwhelming (p. 21) more than could be understood vendor (p. 24) a seller  

INTRODUCE THE BOOK
Display the front cover and read the title to the children. Ask them what they think 

a coquí is. Say: Miguel loves living in Puerto Rico, and he loves his island home and 

his pet frog, Coquí. Miguel and Coquí do everything together! But there are some big 

changes when his family decides to move to the United States mainland. Ask: How do 

you think Miguel will feel about moving away from Puerto Rico? Do you think Miguel 

will get to bring Coquí with him to his new home? Let’s read to find out!
DURING READINGAs you read the book, pause to discuss the questions below. Encourage children to 

turn and talk with partners or share their thinking with the whole group.
pp. 2–7  Miguel loves spending time with his family and his pet frog, Coquí. He 

loves hearing his grandfather tell about meeting Roberto Clemente, 
who was a famous baseball player. Why do you think Miguel enjoys 
hearing this story? (key ideas and details, make inferences)

pp. 10–11 Miguel’s parents tell him that their family is leaving Puerto Rico. 
How do you think Miguel feels about leaving? How do you know? 
(make inferences)pp. 12–15  At the airport, Miguel says goodbye to his grandparents and Coquí. 

Abuelo says, “La canción del Coquí [the song of Coquí] will be with you 
everywhere you go.” Why might remembering something from home 
help Miguel when he is in a new place? (make inferences)

pp. 16–19 At first, Miguel is excited on the plane ride to New York. But his feelings 
change when he gets to the new apartment. What does Mamá suggest 
they do to help Miguel feel better? (problem and solution) 

pp. 20–25  When Miguel and his mom start exploring the neighborhood, everything 
around them seems new. But then Miguel finds a few things that seem 
familiar. What does he see? What do you think Miguel will find in the 
pond? (key ideas and details, make predictions)

pp. 28–31  Miguel discovers there are quesitos, his favorite pastry, in New York, 
and he finds more things that remind him of Puerto Rico, even as he 
goes to sleep! How do these connections make Miguel feel about his 
new home? What are some of your favorite things about the place 
where you live? (compare and contrast, make connections)

Coquí in the Citywritten and illustrated by Nomar Perez

GRADE 2

AT A GLANCE 
Ava Gabriela is visiting her extended family in Colombia at her abuelita’s finca, 

or farm, for the New Year’s holiday. While Ava is excited for the special holiday 

traditions, like making and eating buñuelos, she is shy about speaking around 

so many new people. When she tries to speak, the words get stuck in her throat! 

In this sweet family story, Ava learns to find her voice and enjoys celebrating a 

special holiday with her extended family. The Author’s Note tells more about 

Colombian New Year’s traditions and her own favorite ways to celebrate with 

her family in the United States.

Genre/Text Type:
Realistic Fiction/
Picture Book

Strategy Focus:
Visualize

Social-Emotional Focus:

Responsible Decision-Making

Rising Voices Theme 

Strong and Resilient 

Note to the Teacher
• • Read-Aloud Tip Ava’s voice is 

described in a variety of ways 

throughout the book. For example, 

it “hid like a mouse in its hole” or 

it “grew wings and hummed.” Keep 

these descriptions in mind while 

reading aloud with expression. 

• • Language Support Discuss with 

children that some of the Spanish 

words in this book look and sound 

like English words and even have 

similar meanings, such as familia/

family, día/day, and nuevo/new. 

• • Background The Author’s Note 

explains some Colombian New 

Year’s customs. For example, there 

is a special tradition in Spain and 

parts of Latin America where 

partygoers are challenged to 

eat twelve grapes—one for each 

month of the year—to ensure good 

luck each month in the new year.

Vocabulary 
kneaded (p. 8) mixed, pressed, and 

folded dough 

terrace (p. 14) an area outside where 

people can sit

determined (p. 18) feeling sure; 

having made a clear decision 

plucked (p. 19) pulled off something 

quickly

INTRODUCE THE BOOK
Display the book’s front cover to children. Tell them that this is a story about a girl 

named Ava Gabriela. She lives in the United States and is visiting people in her family 

who live in another country, Colombia, for New Year’s Eve. Ava is in an unfamiliar 

place, and she is shy around her large family. Ask: When you’re feeling nervous about 

speaking up or joining in, how can you make yourself feel better? Do you think Ava 

Gabriela will find her voice in time to celebrate the new year? Let’s find out!

DURING READING
As you read the book, pause to discuss the questions below. Encourage children to 

turn and talk with partners or share their thinking with the whole group.

pp. 2–4  Av a Gabriela is at her abuelita’s finca, or farm, for the New Year’s Eve 

celebration. How does she seem to feel about it? Why do you think Ava 

might be feeling this way? (analyze character)

pp. 5–11  Ava is excited about making buñuelos with her cousins, but she doesn’t 

feel ready to join in right away. In what way is Ava different from her 

cousins? In what ways is she similar to them? (compare and contrast, 

analyze character)

pp. 12–13  Ava spends time with Abuelita and Mamá, and it helps her feel a little 

better. Why do you think she feels better? What do these pages tell 

you about how Abuelita and Mamá feel about Ava? (cause and effect, 

make inferences)

pp. 14–17 Pedro shows Ava the tradition of making el Año Viejo (pronounced 

AH-nyoh VYEH-hoh). When Pedro first asks Ava to help, her “heart 

thumped like a tambor [drum].” How does she feel? How does 

comparing her heart to a drum help you undertand this? (visualize) 

pp. 18–23  The morning of the celebration, Ava is determined not to be shy. What 

happens in the morning that makes Ava feel brave? What happens that 

makes her feel shy again? (key ideas and details)

pp. 24–29  A lot has changed since Ava first arrived at Abuelita’s! Ava has found 

her voice and is ready to have fun. Which details help you feel like you 

are part of the celebration with Ava and her family? Think of a time 

when you celebrated something with friends and family. What did you 

do to celebrate? (visualize, make connections)

Feliz New Year, Ava Gabriela!
written by Alexandra Alessandri; illustrated by Addy Rivera Sonda

Grade

1

Grade

2

GRADE K

AT A GLANCE On a snowy day, Gabo wants to go sledding with the other kids in the 
neighborhood. Although at first he doesn’t have the right clothes for the winter 
weather, Gabo and his mami find ways to keep him warm and dry, like putting 
plastic bags over his sneakers to protect his feet like boots do. There’s only one 
item he still needs: Gabo doesn’t have a sled! As he searches around town for 
one, he learns that he doesn’t need to have the best sled or the best shoes. All 
he needs to have the best snow day ever is a friend to share the fun with. Genre/Text Type:
Realistic Fiction/
Picture Book

Social-Emotional Focus: Relationship Skills Strategy Focus:
Analyze Plot

Rising Voices ThemeThinking Beyond Today

Note to the Teacher
• • Read-Aloud Tip There are many references to movement and sound, such as “bobbing and bouncing.” As you read, have fun emphasizing the sounds and movements.

• • Language Support Take time if needed to explain phrases in the book like “belonged to nobody and everyone at once” or “skimmed the sky.”
• • Background Dulce de leche is a sweet dessert item that is typically popular throughout Latin America. It is often used as a topping for cakes, cookies, brownies, pies, ice cream, and milkshakes. Although there are a few ways to make it, one of the more popular methods is to boil a can of condensed milk.

Vocabulary 
radiator (p. 3) a device that heats houses and buildings
bloomed (p. 5) grew outward quicklymanhole (p. 16) a hole that workers use to go underground, usually covered by a heavy circular lid

skimmed (p. 25) moved quickly and touched lightly

INTRODUCE THE BOOKDisplay the front cover and read the title. Point out the children on the snowy hill, the 
houses in the background, and what Gabo is wearing. Start by explaining that Gabo 
wants to go sledding with the other kids, but he doesn’t have a sled. Ask: Do you think 
Gabo will get to go sledding? Why or why not? Let’s read to find out!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage children to 
turn and talk with partners or share their thinking with the whole group.pp. 2–7 When he comes into the kitchen, Gabo sees something on the stove. Why do you think Gabo says “yum” when he notices the can in a big pot 

of water? What do you think is in the can? Now, let’s look at the picture of Gabo at the window. His warm breath made a cloud of fog on the glass. How does this help you know it’s cold outside? What else helps us know that it is cold outside? (make predictions, picture clues)pp. 8–13 Gabo wants to go sledding. What does he need so he can go sledding with the other kids? How does Mami encorauge Gabo to go sledding? (analyze plot, key ideas and details)pp. 14–21  Señora Tobón gives Gabo an idea. What does she try to get Gabo to share with the other kids? What stops him from doing this? (analyze plot, analyze character)
pp. 22–27  Madrina gives Gabo a plastic tray. Why is Gabo sad about this gift? (make inferences)
pp. 28–33  Gabo finally gets to go sledding with a new friend. How do you think Gabo feels when he slides down the hill? How have his feelings about the plastic tray changed? Who helped him see the tray could be used as a sled? (make inferences)pp. 34–39  After the children’s long day of sledding and having fun, we finally see what’s in the can: a yummy sweet treat called dulce de leche! Gabo is now ready to share this treat with his new friend, Isa.  How has Gabo changed? How do you think he’s feeling now? How  do you feel when you share something special with a friend? (analyze character, make connections)

  A Sled for Gabo written by Emma Otheguy; illustrated by Ana Ramírez González

Grade

K

GRADE 1

AT A GLANCE 
In this clever spin on the classic tale of Little Red Riding Hood, Federico, dressed in a red hoodie, goes to the market to pick up ingredients on his way to meet his abuelo—his grandfather—at his shop. On the way there, Federico meets a wolf, who asks for some of his food, but Federico doesn’t have time to stop and share. Little does he know, the wolf won’t take no for an answer! When Abuelo is nowhere to be found at his shop, Federico realizes that he must act quickly to get rid of the wolf and rescue Abuelo. Colorful illustrations help bring the story to life, especially on the pages showing Federico’s action-filled culinary defense against the wolf.

Genre/Text Type:
Fractured Folktale/
Picture Book

 Strategy Focus:   
Analyze Character           

     Social-Emotional Focus:   
Self-Management

 Rising Voices Theme
Thinking Beyond Today

Note to the Teacher
• • Read-Aloud Tip On your own, 

preview this book and the Spanish 
glossary on page 33 before 
reading aloud. As you read aloud, 
gently emphasize the word at the 
end of each second and fourth 
line to highlight the rhymes.

• • Language Support The author 
uses colorful verbs, such as 
budged, peeked, scurried, and
scrambled. Use gestures or 
pantomime and invite children to 
copy you to make sure that each 
word is understood.

• • Background Pico de gallo 
(pronounced PEE-ko deh GUY-
oh) is a type of salsa. In Spanish, 
salsa means any kind of sauce. 
Pico de gallo is also called “salsa 
bandera,” which means flag sauce, 
since it has the same colors as the 
Mexican flag. Help children learn 
more by sharing the recipe on 
page 32 of the book. 

Vocabulary
marketplace (p. 7) a space where 

people buy and sell items
hefty (p. 10) large or heavy
rummaged (p. 24) looked through a 

container by moving items around
prevailed (p. 28) won against an 

opponent

INTRODUCE THE BOOKAsk children to share what they know about the story of Little Red Riding Hood. If needed, give a quick description of what happens in the classic tale. Then display the front cover and read the title. Ask: What details do you see on this cover that remind you of “Little Red Riding Hood”? Then display the front cover of the book and read aloud the title. Ask: How do you think this story might be similar to “Little Red Riding Hood”? How do you think it might be different? Let’s read to find out!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage children to turn and talk with partners or share their thinking with the whole group. Page 1 is the title page. 

pp. 4–7 Federico’s mom tells him to “Mind Abuelo’s grocery list, and don’t make other stops.” Where do you think Federico is going after he gets groceries? What do the illustrations tell you about how Federico feels about his activities today? (make inferences, use picture clues)pp. 8–13  Federico leaves the wolf—the lobo—in the woods, but the book says that the wolf has other plans. What do you think might happen next? What do you think the wolf’s plan might be? (make predictions)pp. 14–19 At his abuelo’s shop, Federico doesn’t find his abuelo! How does the wolf try to convince Federico that he is his abuelo? Do you think Federico will fall for it? What makes you think so? (key ideas and details, analyze character)
pp. 20–23  Federico offers the wolf treats from his bag of groceries, but the wolf doesn’t want to eat them. What problem does Federico have on these pages? How does he try to solve his problem? (problem and solution)  pp. 24–27  Federico doesn’t let the wolf catch him, and he figures out a way to get the wolf to leave! What words would you use to describe Federico’s actions on these pages? (analyze character)

pp. 28–31  Abuelo enjoys lunch with Federico. Then they mix up a special concoction—their own recipe—for super spicy Wolf’s Bane Salsa. Why do you think they are mixing up a new batch? If you were Federico, what would you do next? (make predictions, make connections)

Federico and the Wolf
written by Rebecca J. Gomez; illustrated by Elisa Chavarri

GRADE 2

AT A GLANCE 
Diego Rivera was a famous, prolific Mexican artist who was commissioned by the 

Mexican government to create murals throughout Mexico City that illustrate and 

honor Mexican history and culture. He took the job very seriously and painted 

murals that are still celebrated today. But how would this famous artist paint 

our present world? In this book filled with illustrations that echo Mexico’s ancient 

art forms, author-illustrator Duncan Tonatiuh uses Diego Rivera’s biography 

to analyze how things have—or haven’t—changed since the artist’s time and 

inspires readers to make the world a better place for everyone.

Genre/Text Type:
Biography/Picture Book

Strategy Focus:
Connect Events

Social-Emotional Focus: 
Social Awareness

Rising Voices Theme

Thinking Beyond Today

Note to the Teacher
• • Read-Aloud Tip As you read 

aloud, give children time to look 

closely at the pictures and think 

about the questions that the 

author poses. Explain that the 

illustrations are not Diego Rivera’s 

actual images but interpretations 

by the illustrator.

• • Language Support The glossary 

in the back of the book contains a 

variety of art terms like a classical 

way to paint and cubism, as well 

as descriptions of some of Rivera’s 

murals. Provide context for 

children as needed.

• • Background The illustrations in 

this book resemble ancient Latin 

American drawings known as 

Pre-Columbian art. Indigenous 

Latin American artists used this 

style from 13,000 BCE through the 

fifteenth century CE. 

Vocabulary
resemble (p. 3) to look like another 

thing or person

ruins (p. 5) old, unused buildings 

that are breaking down

civilizations (p. 5) groups of 

people with certain cultures and 

traditions

abroad (p. 7) in another country

INTRODUCE THE BOOK
Display the front cover of the book to the children. Explain that this book is about the 

life and work of the Mexican artist Diego Rivera. Say: Diego Rivera was proud of his 

Mexican culture and history, and he showed that through his art. Ask: What do you 

think an artist might feel is important to paint about today? What can you learn about 

people’s history through art? Let’s read to find out!

DURING READING
As you read the book, pause to discuss the questions below. Encourage children to 

turn and talk with partners or share their thinking with the whole group.

pp. 1–3 From childhood, Diego Rivera wants to be an artist, and he works 

hard to learn and improve. How does Diego’s trip to France get him to 

try new things? How is the Cubist style of painting different from the 

classical way? (cause and effect, compare and contrast)

pp. 4–7  Diego gets ready to paint murals about Mexico’s history and culture. 

How does the way he paints the murals remind you of his trips to Spain 

and France when he was younger? Why do you think he also blends 

the ancient Mexican style of art into his murals? (connect events, make 

inferences)

pp. 8–11  Diego paints his murals on one of Mexico City’s government buildings. 

What were some of the events and traditions that Diego painted? 

Where do you think he may have gotten these ideas? (key ideas and 

details, connect events)

pp. 12–19 The author wonders what Diego Rivera might paint about if he was still 

alive today. How is students working at their desks like factory workers 

in a production line? (compare and contrast, picture clues) 

pp. 20–25  The author compares other ideas from today to things Diego 

Rivera painted long ago. Why do you think the author makes these 

comparisons? (author’s purpose)

pp. 26–29  The author encourages readers to continue Diego Rivera’s work by 

trying to make the world a better place for everyone. What are some 

ways you can try to make the world a better place using your skills and 

talents? (make connections)

Diego Rivera: His World and Ours
written and illustrated by Duncan Tonatiuh

Grade

1

Grade

2

Teacher’s Guide • 15

Anchor Texts Theme Connect to Texts Expand Thinking

Heroes and 
Role Models 
What makes 
someone a hero? 
What can we learn 
from reading 
about people 
who have done 
important things?

• • What problems do the people 
in the book face?

• • What makes  
the people special?

• • How do they use their skills 
and talents to creatively 
solve problems?

• • Do these people seem like 
heroes? Why or why not?

• • Might I want to be like these 
people in some way?  
Why or why not?

• • What lessons might I take 
away from this book?

Strong 
and Resilient 
What qualities help 
people succeed 
when they face 
challenges?

• • What problems do the people 
in the book face?

• • How do the people keep 
trying to solve problems?

• • What makes the people good 
problem-solvers?

• • How do the people show 
their feelings when things are 
hard?

• • When was a time that I felt 
proud because I kept trying?

• • What have I learned from this 
book about what it can take to 
solve a problem?

Thinking 
Beyond Today
How do people 
make their dreams 
come true?  
What can I learn 
from this?

• • What are the dreams of 
the people in the book?

• • How do the people try to 
make their dreams come true?

• • What gets in their way?

• • How do others help them?

• • What are my dreams for 
the future?

• • Are the dreams of the people 
in the book like mine?

• • What might I do to make 
my dreams for the future 
come true?
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GRADE 3

AT A GLANCE Iris, her family, the neighbors, and the dog, El Exigente, take a road trip to the 
lake. But the day doesn’t go as planned. First the cars break down. Then they 
get lost. When they finally arrive at the lake, they see a big sign that says “NO 
DOGS ALLOWED!” What will Iris and her family do? As everyone goes about 
their beach activities, they take turns watching the dog in the parking lot. By 
the end of the day, they may not have figured out exactly “what to do,” but they 
somehow still managed to have a fun day at the lake.Genre/Text Type:
Humor/Picture Book 

Social-Emotional Focus : Relationship Skills Strategy Focus:             
Make Inferences    

Rising Voices ThemeSomeone Like Me/Memorable Characters 

Note to the Teacher
• • Read-Aloud Tip  Read aloud this book as if you are young Iris telling the story. Imagine how she may react to events that unfold in the text, and how that may affect her voice when she is sleepy, excited, upset, or happy.

• • Language Support Many of the characters in the book have nicknames or titles, such as Mami the Busy, Papi the Clever, Wise Old People, and El Exigente. Explain that these nicknames and titles aren’t the characters’ real names, but are descriptors. For instance, El Exigente means “demanding.”  
• • Background Sonia Manzano has talked about this book being semi-autobiographical. She built on events based on her childhood experiences—and added some humor to create Iris and the rest of the cast of characters in this book. 

Vocabulary 
enchanted (p. 4) filled with magic or delight
essentials (p. 7) necessary items
lugged (p. 8) pulled or carried with great effort

INTRODUCE THE BOOKShow students the cover of the book. Read the title out loud. Explain to students 
that in this story a girl named Iris and her family, neighbors, and dog take a trip. Ask: 
Where do you think they’re going? Where else have you seen the phrase “No Dogs 
Allowed!”? Let’s read to find out what happens during the trip.

DURING READINGAs you read the book, pause to discuss the questions below. Encourage students to 
turn and talk with partners or share their thinking with the whole group. Page 1 is the 
title page.

pp. 2–7 Iris is retelling a story about a a trip she took to Enchanted State Park when she was younger. Why do you think Shorty says there’ll be nothing but trouble if the dog comes? Why do you think Mami says there will be nothing but trouble if they leave the dog at home? What do 
you think will happen to the dog? (make inferences, make predictions)

pp. 8–15  On the way to the park, the car breaks down, Then everyone gets lost! When the plans don’t go smoothly, how do Iris and her family and friends react? (key ideas and details, analyze character) pp. 16–19 When they finally get to the park, the group sees a sign that says “No Dogs Allowed!” How do you think it makes Iris feel? How is Shorty’s response very different from Papi’s response to the sign? (make inferences, compare and contrast)pp. 20–27 Everyone takes turns staying with El Exigente in the parking lot. Think about some of the ways that different people spent their time watching him. How do the know that the people are stlll enjoying themselves, even if they are in the parking lot? (key ideas and details, make inferences)
pp. 28–30 At the end of the day, Iris says they never did solve the problem of what to do about the dog. Do you agree or disagree? Can you think of a time when a plan or idea may not have turned out as expected, but you were still pleased with the outcome? (make inferences, make connections)

 No Dogs Allowed! written by Sonia Manzano; illustrated by Jon J Muth

Grade 

3

GRADE 4

AT A GLANCE Allie is the only person in her family who hasn’t been the first to do something yet. 

All she wants to do is prove to herself and her family that she can be amazing 

at something. When winning a contest could be her ticket to a trophy, Allie has 

the perfect idea for an entry: a photo essay to honor her World War II veteran 

bisabuelo (great-grandfather). With the support of her new friend Victor and her 

big sister Adriana, she has a good chance of winning. But will conflicts with her 

friends, old and new, get in the way of yet another award? After her bisabuelo 

gets sick, Allie learns that being first isn’t everything—family and good friends are.
Genre/Text Type:Realistic Fiction/Novel Strategy Focus:Analyze Character

Social-Emotional Focus:Relationship Skills

Rising Voices ThemeSomeone Like Me/Memorable Characters
Note to the Teacher• • Read-Aloud Tip After sharing the main text, read “More About Famous Firsts” on pages 201–203 aloud so students can learn more about the trailblazers mentioned in this book.

• • Language Support Explain to students that this novel is written in Allie’s point of view. How she thinks others perceive her may not reflect how other characters are feeling, which leads to misunderstandings between Allie and her friends and family.
• • Background The Medal of Honor is the highest award given to military recipients who have shown bravery and courage in action. The first Medal of Honor was awarded in 1861 during the U.S. Civil War. As of 2022, over 3,500 medals have been awarded. 

Vocabulary
legacy (p. 5) something handed down from the past
disqualified (p. 6) no longer allowed to compete
documentary (p. 34) a film that shows real events and peoplerecommendation (p. 122) a suggestion to choose someone or something

INTRODUCE THE BOOK
Display the front cover to the students. Say: In Allie’s family, everyone has been first at 

something—except her! She wants to make her family proud, especially her bisabuelo, 

or great-grandfather. Ask: Why do you think Allie wants to win first place in something so 

much? What activity do you think she might try to win first place?? Let’s read to find out!DURING READINGRead and discuss the book section by section over several days, using the questions 

below. Encourage students to turn and talk with partners or share their thinking with 

the whole group.
pp. 1–30  Things go wrong for Allie at the science fair. What have you learned 

about Allie so far? Why is she upset about losing? (analyze character)

pp. 31–56 Allie’s teacher reminds the class about the upcoming Kansas 
Trailblazer Contest. What is a trailblazer? Why does Allie change her 
mind about participating in this contest? Who do you think might be the 
trailblazer that Allie will focus on? (analyze plot, make predictions)

pp. 57–88 Allie is upset that Sara also wants to do her project on Bisa. Why does 
Allie think Sara wants to do her project on Allie’s bisabuelo? Why might 
Victor give Allie a “quiet closed-mouth smile like he’s keeping a secret” 
during math class? (point of view, make inferences)

pp. 89–115 Allie spends time with Victor at Adriana’s party. What does Allie learn 
about Victor? (key ideas and details) pp. 116–148  Bisa tells Allie that he gave away his Medal of Honor. What does this 
tell you about his character? What does Allie mean when she says, 

“This feels like an icy cold avalanche just as I reached the mountain 
peak”? (analyze character, figurative language)

pp. 149–174 When other veterans visit Bisa in the hospital, they tell Allie about why 
Bisa is a hero. What does this help Allie realize about the way she’s 
been treating Victor and Sara? How do you think this will affect her 
presentation? (cause and effect, draw conclusions) 

pp. 175–200 Even though Allie doesn’t win the contest, she’s happy for Victor 
and apologizes to him and Sara. Allie has grown a lot as a person 
throughout this book. What about Allie as a character do you most 
identify with? (analyze character, make connections) 

Allie, First at Lastwritten by Angela Cervantes

GRADE 5

AT A GLANCE 
Seventh grader Efrén Nava has a loving and supportive family, and even though 

they don’t have much money, they have each other. But as more families are 

torn apart through deportation, Efrén starts to worry that his might be next. 

His worst fears come true when his mother—Amá—is taken and deported one 

afternoon. Now Efrén must help his father, Apá, take care of his twin siblings 

and their home while keeping up with school as Apá works tirelessly to get Amá 

back. Efrén is willing to risk anything to have his family back together safe and 

sound, but as it gets more difficult for his mother to come home, he comes to a 

deeper appreciation of what really matters—friends and family, far and near.

Genre/Text Type:
Realistic Fiction/Novel

Strategy Focus:
Compare and Contrast

Social-Emotional Focus: 
Self-Awareness

 Rising Voices Theme
Someone Like Me/

Memorable Characters 

Note to the Teacher
• • Read-Aloud Tip Many of the 

Spanish terms the author uses in 

the book promote authenticity and 

are defined in context. Review the 

glossary at the end of the book 

to familiarize yourself with these 

terms before you read the book 

aloud to your class.

• • Language Support Discuss with 

students the meaning of the 

Mexican saying “They tried to 

bury us…but they didn’t know we 

were seeds.” 

• • Background Children born in the 

U.S. are automatically U.S. citizens 

because they were born in the 

country, even if their parents are 

not citizens. Show sensitivity when 

discussing immigration and Efrén’s 

family situation, as this may be 

a painfully relatable subject for 

some students.

Vocabulary 
lockdown (p. 9) keeping people in a 

place without being able to leave

duplex (p. 13) a house that is divided 

into two separate living spaces

weathered (p. 27) broken down; 

showing age or damage

undocumented (p. 29) not having 

papers that show someone can 

live in a place legally

INTRODUCE THE BOOK
Display the front cover to the students. Point out the mirrored image of Efrén. Ask: What 

do you think the bottom image might mean? Explain to students that this book is about 

Efrén, who is a happy, confident boy, but his confidence is shaken when something 

happens in his family. Say: How can a person be divided? What do you think the title 

might mean? Let’s read to find out!

DURING READING
Read and discuss the book section by section over several days, using the questions 

below. Encourage students to turn and talk with partners or share their thinking with 

the whole group.

pp. 1–19  Efrén loves his family and his best friend David. Why do you think 

Efrén is so excited to walk to school without Amá? What do you learn 

about David when he tells Efrén he’s running for ASB president? 

(make inferences, analyze character)

pp. 20–45 Efrén finds the twins with Doña Chana. What does Doña Chana tell 

Efrén about Amá? How is this a problem for Efrén and his family? (key 

ideas and details, analyze plot)

pp. 46–79  Efrén takes care of his siblings. What do you learn about Efrén when he 

splits the three tacos between him and the twins? (analyze character)

pp. 80–117 Efrén tells Mr. Garrett about Amá. Why is Mr. Garrett kinder the next 

day? Why do you think the author includes the quotes from Martin 

Niemöller and Gandhi? (cause and effect, author’s purpose) 

pp. 118–157  Efrén decides to run in Jennifer’s place for ASB president. Why is David 

hurt that Efrén decides to run? How is Efren’s approach to campaigning 

different from David’s? (analyze character, compare and contrast)

pp. 158–196 Efrén goes to Tijuana alone. How is Lalo’s situation similar to Amá’s? 

How is it different? Why do you think Lalo goes out of his way to help 

Efrén while he’s in Mexico? (compare and contrast, make inferences)

pp. 197–225 At first, it seems like Amá will be able to come home, but Apá gets 

bad news. What do you think has happened? (make predictions)

pp. 226–248  Efrén fixes his friendship with David and gets some new friends too. 

Why does Efrén stay in the ASB presidential race? What advice would 

you give Efrén as he prepares to face what comes next for him and 

his family? (make inferences, make connections)

Efrén Divided
written by Ernesto Cisneros

Grade

4

Grade

5

GRADE 5

AT A GLANCE 
In 2061, Petra Peña and her family board a ship leaving Earth. They will travel 

through space for 380 years to begin a new human civilization on another planet, 

Sagan. But the mission goes wrong when the Collective—a fanatical group 

with sinister intentions—takes control of the ship to build a new society with no 

memory of Earth. When she awakes, Petra is the only traveler with her memory 

intact, including her grandmother’s stories. As she discovers the dark truth of 

what happened and what the Collective has planned, Petra uses her strength, 

courage, and stories to disrupt the plans of the Collective, locate the humans 

who arrived on Sagan before them, and save who she can—before it’s too late.

Genre/Text Type:
Science Fiction/Novel

Strategy Focus:
Analyze Plot

Social-Emotional Focus:

Responsible Decision-Making

Rising Voices Theme
Family, Culture, 
and Community 

Note to the Teacher
• • Read-Aloud Tip When reading 

aloud the cuentos in the story, 

read them with energy and 

emphasis, like a professional 

storyteller engaging and 

entertaining a group of listeners.

• • Language Support Students do 

not need to know the scientific 

terminology that the characters 

use to enjoy this book. However, 

if necessary, clarify any broader 

scientific concepts that are 

unfamiliar to students so they 

understand what is happening.

• • Background Halley’s Comet is 

a real comet that is named after 

an English astronomer Edmond 

Halley. The comet can be seen 

from Earth approximately every 

75 years. The next time it will 

be visible from Earth is in 2061—

which is the year this story starts. 

When seen from the surface of 

Earth, the comet looks like a ball 

with a long, glowing tail.

Vocabulary 
relic (p. 62) an old item from the past

iridescent (p. 94) shining with the 

colors of the rainbow

defoliation (p. 135) a way to remove 

the leaves from plants

INTRODUCE THE BOOK
Display the front cover to students. Explain that “Cuentista” means “storyteller,” and 

that this is a science fiction novel about Petra Peña, who wants to be a storyteller. Say: 

Because this science fiction novel takes place in the future, some aspects of Petra’s life 

may be similar to ours, while others may be very different. How might Petra use the 

traditional stories she learned on Earth in her life on a new planet? Let’s read to find out!

DURING READING
Read and discuss the book section by section over several days, using the questions 

below. Encourage students to turn and talk with partners or share their thinking with 

the whole group.

pp. 1–43 Humans are leaving Earth, but something goes wrong during takeoff. 

What have you learned about Petra so far? How do you think Petra feels 

as she is sealed into the pod? (analyze character, make inferences)

pp. 44–74 The ship arrives on Sagan. What problem does Petra have when she 

wakes up, and how does she plan to solve the problem? How is Suma’s 

awakening different from Petra’s? (analyze plot, compare and contrast)

pp. 75–117 The Collective celebrates their arrival on Sagan. What does Petra do 

after the party? After discovering the empty pods, what do you think 

Petra might do next? (key ideas and details, make predictions)

pp. 118–153 As the Zetas explore Sagan, Petra plans to escape. How do her plans 

change? Why does she decide that she needs to save Feathers and 

Rubio as well? (analyze plot, cause and effect) 

pp. 154–189 Petra dreams about a rabbit in the desert. Why do you think Petra 

doesn’t follow the rabbit in her dream? Why does Petra get excited 

when Voxy mentions the book? (make inferences, draw conclusions)

pp. 190–231 Petra finds out that Sagan may already be inhabited by others. What 

does Petra discover is Nyla’s plan for the Collective? What does Petra 

do to stop Nyla’s plan? (problem and solution)

pp. 232–269 Nyla tries to erase Petra’s memories. Why did Ben download a library 

of stories into Petra’s mind? How do you think the author feels about 

the power of stories? (key ideas and details, author’s purpose)

pp. 270–314 When Petra, Voxy, Suma, Feathers, and Rubio escape the Collective, 

Petra’s stories give them all hope. How has this book changed the way 

you thing about stories that you may know? (make connections)

The Last Cuentista
written by Donna Barba Higuera 

Grade

5
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Rising Voices Themes  
and Anchor Texts 
Rising Voices texts are organized by five culturally relevant themes. These themes provide 
springboards for all students to connect to concepts that resonate with their lives, experiences, 
and interests. The themes provide a lens for reading that guides readers to consider concepts 
and ideas that affirm, celebrate, and foster pride and confidence in their identities. In addition, you 
and your students will be able to use these themes to make connections between Rising Voices 
books and other texts you have been exploring in your classroom. Use Rising Voices books to 
help build discussion of these five essential themes within and across texts.

Connect to Texts and Expand Thinking
Anchor texts for each of the five Rising Voices themes are intended to be shared through an 
interactive, teacher-led read-aloud experience. Teaching Cards for each anchor text provide 
discussion questions and activities that bring the theme to the forefront, promoting discussion, 
conversation, and deep thinking. Building on anchor text instruction and discussion, you and 
your students can read on in the collection, continuing to make connections and deepen their 
exploration of each theme.

Anchor Texts Theme Connect to Texts Expand Thinking

Someone Like Me/
Memorable 
Characters
How does 
understanding ways 
that people I read 
about are like me 
or people I know 
help me to better 
understand myself 
and others? 

• • What problems does the main 
character face?

• • What issues or ideas are 
most important to the main 
character?

• • What are the main character’s 
talents or strengths?

• • Which friends and family 
members does the main 
character have strong 
relationships with?

• • What makes the main 
character feel proud?

• • How do the main character’s 
actions, thoughts, or words 
remind me of myself or 
someone I know?

• • What does the author want 
me to take away from this 
book?

• • What important ideas does 
the book inspire me to think 
about?

• • How do the main character’s 
actions, thoughts, and words 
make me feel seen, respected, 
and valued for who I am and 
the experiences I’ve had?

Family, Culture, 
and Community 
How do the people 
around me help 
me feel safe and 
protected and 
enrich my life?  
How can I help  
others around me?

• • How are different family 
members important to the 
main character?

• • What community does the 
main character belong to?

• • In what ways do the main 
character’s family and 
community support him/her 
when things get difficult?

• • What does the main character 
do to help his/her family or 
community?

• • Who makes up my 
community?

• • What do I appreciate most 
about my family?

• • What do I appreciate most 
about my community?

• • How do my family and 
community support me when 
things get difficult?

• • How do the people around me 
help me feel like I belong?

GRADE 3

AT A GLANCE Ramsey, a.k.a. Super Ram, has a vivid imagination and an artistic bent, as 
evidenced in this tall tale he invents to entertain at a family gathering. Ramsey’s 
encounter with a larger-than-life “Super Octo” that outgrows the cooking pot and 
grabs Grandma calls for heroic action and quick thinking, and the boy rises to 
the occasion. While spinning his lively tale, Ramsey comes across as perceptive, 
resourceful, and earnest, and the gratifying resolution is clearly to his liking, 
with the three main characters, Señor Pulpo included, happily sharing a salad.Genre/Text Type:
Fantasy/Picture Book

Strategy Focus:         Problem and Solution
Social-Emotional Focus: Responsible Decision-Making

 Rising Voices Theme
Family, Culture, 
and Community 

Note to the Teacher
• • Read-Aloud Tip This story is a wild and funny tale spun by an imaginative boy. As the events unfold, read with an exaggerated and impassioned tone to convey the suspense and humor of Ramsey’s story as he tells it to his family.

• • Language Support The author uses Spanish terms that his family used at home, which are defined in a glossary at the back of the book. For example, pulpo is Spanish for octopus. Ramsey calls his grandma Wela, which is short for abuela, the Spanish word for grandmother. 
• • Background Share with students that tall tales are part of oral tradition in many cultures. The narrator often tells the story as if they had witnessed the events firsthand, often exaggerating things. Many tall tales take a real event and add fantastical details.

Vocabulary 
concentration (p. 29) mental focusfar-fetched (p. 28) wildly imaginativehollered (p. 16) yelled
predator (p. 22) animal that hunts other animals for food

INTRODUCE THE BOOKDisplay the front cover to students. Start by explaining that this fantasy is told by the 
main character, Ramsey, as he exaggerates the time his grandma decides to make a 
traditional stew. Ask: Why do you think the two people on the cover look scared? What 
do you think might happen in the story that could lead to this moment? Let’s read to 
find out about Ramsey and his take on octopus stew!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage students to 
turn and talk with partners or share their thinking with the whole group.pp. 2–9  Wela gets busy preparing octopus stew. What does Ramsey’s decision to stay out of Wela’s way tell us about these characters? How would you describe Ramsey and Wela? What details help you know that this story may be changing from realistic to something else? (analyze character, make inferences)pp. 10–13  Strange noises in the kitchen distract Ramsey from his homework. How do the “sound words” help you imagine what is going on in the kitchen? What do you think will happen after the pot lid hits the floor? (visualize, make predictions)

pp. 14–21  The supersize octopus has emerged from the pot and grabbed Wela, and Ramsey faces a supersize challenge! How do you think Ramsey will try to resolve the situation? How does clear and quick thinking help him come up with a possible solution? (analyze plot, problem and solution)
pp. 22–29 Here we find out that this whole story has sprung from Ramsey’s imagination. How much of the tale so far could be true? How much of it is “far-fetched,” as Ramsey’s father says? How do you think Super Ram might finish the rescue operation? (analyze plot, make predictions)pp. 30–36  Once Wela wakes up, the story ends happily for everyone! Why do you think the story ends like this? How does Ramsey help resolve the situation? How do you think his reluctance to eat octopus has influenced his retelling? (problem and solution, make inferences)pp. 37–38  The author shares his pride for his Afro-Latino heritage and its storytelling tradition. Think of a time you faced a challenge that seemed to require superpowers to deal with. What did you do? How was the issue resolved? (author’s purpose, make connections)

Octopus Stew
written and illustrated by Eric Velasquez

Grade

3

GRADE 4

AT A GLANCE 
This award-winning poetic autobiography by Yuyi Morales tells her story of 
immigration when she and her infant son came to the United States from Mexico. 
Unable to speak or read English and unfamiliar with American customs, she 
searched for something that could help her bridge the gap between what she 
knew in Mexico and the new world she found before her. Her whole world, and 
the world of her young son, opened when she discovered the power of libraries, 
full of stories that could be enjoyed without buying. These books gave her hope 
that she could make the United States her home and a good home for her growing 
child as they dreamed of a bright future.
Genre/Text Type:
Autobiography/Picture Book

   Strategy Focus:
   Make Inferences

Social-Emotional Focus: 
Self-Management Rising Voices ThemeThinking Beyond Today 

Note to the Teacher
• • Read-Aloud Tip As you read 

aloud, follow the lyrical flow of the text and emphasize importance of words and phrases like trust and Love, Amor, Love that stand out on the pages.

• • Language Support In speaking about Dreamers, Yuyi (pronounced “Juji”) Morales, has described 
English and Spanish as “siblings... two languages that are not 
separate from each other.” Point put how she uses both languages in this book.

• • Background Libraries offer more than books to immigrant families. Many have classes for learning English, resources for becoming a U.S. citizen, and opportunities to meet others in the community through reading clubs and 
bilingual story times.

Vocabulary 
ancestors (p. 9) people from the past
improbable (p. 15) not likely
resilience (p. 28) ability to continue moving forward
resplendent (p. 3) bright and 

beautiful
suspicious (p. 14) unable to believe that something is real or true

INTRODUCE THE BOOKDisplay the front cover to the students. Explain that this book is based on the author’s 
own experiences legally immigrating to the United States from Mexico with her young 
son. Ask: Why do you think this book, which is about coming to live in a new country, 
is called Dreamers? What do you think the author and her child might be dreaming 
about? Let’s read to find out!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage students to 
turn and talk with partners or share their thinking with the whole group.pp. 2–7 The author, Yuyi Morales, and her child leave one country and travel to another, becoming immigrants. What do you think it means when the author says that she and her child “crossed a bridge outstretched like a universe”? When she says that they were “thirsty, in awe,” how does this help you understand how they were feeling in that moment? (make inferences, visualize)

pp. 8–11  Everything around the author is unfamiliar to her. Because she cannot speak English and doesn’t know the cultural customs, what happens? (cause and effect)
pp. 12–21  The author finds a special place she can take her child that seems too good to be true. Where does she take her child? How do you know? What do you think she means when she says that “we didn’t need to speak, we only needed to trust?” (make inferences)pp. 22–25 Going to the library helps the author and her child learn to read and write in English. Why do you think this might be so important to the author? (draw conclusions) pp. 26–29  The author and her child are proud to be dreamers, and they are proud of the stories they have. What do you think it means to be “dreamers, soñadores of the world”? (make inferences)pp. 30–31  In “My Story,” Yuyi Morales recounts her journey arriving in the United States with her son legally and the ways in which the public library helped her and her son adapt to and feel more comfortable in their new home. What more would you like to know about the author? In what ways does the story she has shared remind you of your own story or the story of someone else you know or know about? (make connections)

Dreamers
written and illustrated by Yuyi Morales

Grade

4

Grades

3–5
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GRADE 3

AT A GLANCE José Alberto Gutiérrez, the so-called “Lord of the Books,” gained worldwide 
recognition for creating a library in his home in an underserved barrio of Bogotá, 
Colombia. A resourceful garbage collector and lifelong bibliophile, José began 
with one book and soon was “rescuing” stacks of thrown-away books every night 
as he made his rounds through wealthier neighborhoods. He found all sorts of 
books, offering the children of La Nueva Gloria adventures in both imagination 
and information as they discovered new areas of language and knowledge. Genre/Text Type:  Biographical Fiction/ Picture Book

Strategy Focus:  Self- Management
Social-Emotional Focus:  Compare and Contrast

 Rising Voices ThemeHeroes and Role Models 
Note to the Teacher
• • Read-Aloud Tip Throughout the book, there are detailed illustrations of specific settings in Bogotá and scenes evoked from stories. As you read, be sure to pause and point out these details. 

• • Language Support The author uses vivid verbs to convey the excitement and joy of reading a book. Help children understand that to “devour” a cuento, or story, as José did means to read quickly and eagerly.
• • Background Señor José’s library is just one of many unique libraries in the world. In Colombia, Biblioburro brings books on the back of a donkey, and there are camel libraries in Kenya. In Beijing, you can rent a book from a vending machine. There is a man in the Philippines who brings books by bicycle, and there is a boat library that floats along the coast of Norway.

Vocabulary
Paradise (p. 4) an ideal place
wealthier (p. 9) having more money; richer 
rumble (p. 14) a deep 

humming sound
hesitant (p. 22) cautious 
devour (p. 27) to eat or take in quickly and hungrily

INTRODUCE THE BOOKDisplay the front cover to the students. Explain that this story is about two people 
named José—one who is real and one who is fictional. Guide them to notice the stacks 
of books surrounding the two characters, as well as the other images floating above 
them. Ask: Where do you think these images come from? What do you think the title 
Digging for Words might mean? Let’s read to find out!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage students to 
turn and talk with partners or share their thinking with the whole group.pp. 2–5  Little José dreams of a place he thinks of as Paradise and realizes it is almost Saturday. Why do you think he is eagerly awaiting the arrival of Saturday? (make predictions)pp. 6–13  This second José lives in the same neighborhood, or barrio. In what ways is he different from the first José? How did “el primer libro,” the first book, spark José’s love of books? (compare and contrast, make inferences)

pp. 14–17  Señor José takes his “precious cargo” home with him. How does he feel about books? How do you know? What does the author mean when she says that he “revisits Macondo”? (picture clues, make inferences)pp. 18–25  At first, little José hesitates to dig among the “rescued” books, but Señor José comes to help. What do you find out that the two Josés have in common? How does the place they read about compare with the familiar streets and hills of their barrio? (analyze plot, compare and contrast)
pp. 26–31  Little José chooses a book and reads it that evening. How does he feel when he wakes up the next morning? How do you know? How does this help you understand why Señor José’s work is so important to the barrio? (point of view, author’s purpose)p. 32  The author’s note provides more information about the real José Alberto Gutiérrez. How does the author’s note help you better understand the kind of person José Alberto Gutiérrez is? Have you ever known a person like him? How has Señor José’s story affected the way you think about books? (make connections)

Digging for Wordswritten by Angela Burke Kunkel; illustrated by Paola Escobar

RV3_TC_G3_DiggingforWords.indd   1
RV3_TC_G3_DiggingforWords.indd   1

25/06/22   8:22 AM25/06/22   8:22 AM

Grade

3

GRADE 4

AT A GLANCE This poetic biography of baseball legend Roberto Clemente chronicles his life 

from his start in Puerto Rico until his untimely death in a plane crash. With a 

passion for baseball that quickly led him into the major leagues, Roberto helped 

pull the Pittsburgh Pirates from the bottom of the league up to World Series 

winners. But even though he was widely acknowledged as an amazing player, 

he fought racism throughout his career, always pushing himself harder to do 

better. He was humble, making charitable donations to Puerto Rico and doing 

what he could to help people. Roberto Clemente is remembered as an amazing 

baseball player and a great man who fought hard for himself and others.

Genre/Text Type:Biography/Picture Book Strategy Focus:Visualize Social-Emotional Focus: Social Awareness

 Rising Voices ThemeHeroes and Role Models
Note to the Teacher• • Read-Aloud Tip As you read aloud, focus on the poetic, lyrical flow of the text. Put special emphasis on the words in italics.• • Language Support Students may not be familiar with some of the baseball terms used throughout the book, such as major leagues, infield, flies, line drives, and grand slam. As needed, clarify the meaning of these terms. • • Background Roberto Clemente’s good deeds made him a legend off the field. He was a civil rights activist who admired Dr. Martin Luther King, Jr., and they even met at one point. He also gave back to Puerto Rico, donating money and holding baseball clinics for young boys. After his death, his family established the Roberto Clemente Foundation to continue his charitable work. 

Vocabulary charities (p. 30) organizations that help people
credit (p. 22) attention for doing something

sacrifice (p. 11) give up something to 
help someone elsesneering (p. 22) clearly showing disrespect for someone

INTRODUCE THE BOOK
Display the front cover to students and read the title. Say: Roberto Clemente was a 

professional baseball player who played for the Pittsburgh Pirates and broke baseball 

records. He paved the way for Black and Latino athletes that came after him. He also 

did a lot of charitable work. Ask: What does it mean to be the pride of something? 

Why do you think Clemente might have been the pride of the Pittsburgh Pirates? Let’s 

read to find out!

DURING READING
As you read the book, pause to discuss the questions below. Encourage children to 

turn and talk with partn ers or share their thinking with the whole group.

pp. 2–9  Roberto Clemente is a great baseball player and quickly moves up to 

the major leagues. Although both Puerto Rico and Pittsburgh are part 

of the United States, the author emphasizes the two places are different. 

How is being in Pittsburgh different for Roberto? What might have 

hearing Roberto “smacking the first pitch” and seeing him “running like 

lightning” been like for the crowd? (compare and contrast, visualize)

pp. 10–15 Roberto works hard and helps the Pirates get to the World Series! Why 

do you think it is important that kids wanted to be like Roberto? Why do 

you think the author points out that the Pirates were in last place but 

that they went on to win against the “mighty” New York Yankees? (key 

ideas and details, connect events)
pp. 16–19  Roberto trains in Puerto Rico to improve his skills during Christmas. How 

is this similar to the way he played baseball when he was young? Why 

do you think he does this? (connect events, make inferences)

pp. 20–25 Roberto’s skills lead the team to the 1971 World Series, showing 

everyone his talent. How does his performance remind you of when 

he first started playing for the Pirates? The crowd won’t stop cheering. 

What might that have felt like to hear? (connect events, visualize) 

pp. 26–32  Roberto Clemente’s life is cut short when he dies in a plane crash on 

the way to help after an earthquake. What does the author mean by 

saying that Roberto’s “spirit is still growing”? How does this biography 

of Roberto Clemente help you think about what makes a person great?

(context clues, make connections)
Note: There is an Author’s Note at the end of the book that you may wish to share 

with students. 

Roberto Clemente: Pride of the Pittsburgh Pirates

written by Jonah Winter; illustrated by Raúl Colón

GRADE 5

AT A GLANCE 
Whenever Sonia Sotomayor has faced a change or a difficult time in her 

life, she has turned to books, and they have always taught her something. 

Whether it’s learning to be fearless or learning to be just and fair, books have 

shaped Sonia Sotomayor into the woman she is today. In this autobiography, 

she shares the beloved books that propelled her along on her journey through 

life, eventually leading her to serve as a justice in the Supreme Court.

Genre/Text Type:
Autobiography/
Picture Book

Strategy Focus:
Key Ideas and Details

Social-Emotional Focus: 
Self-Management 

 Rising Voices Theme

Heroes and Role Models 

Note to the Teacher
• • Read-Aloud Tip There is a pattern 

to how the author writes about 

her experiences. Pause slightly for 

emphasis before reading the last 

sentence on each spread.

• • Language Support Throughout 

this autobiography, the author 

compares books to other things 

or even people, such as a time 

machine or a teacher. Point out 

that these are metaphors and 

clarify, if needed, what a metaphor 

is and why authors use them in 

their writing. 

• • Background Sonia Sotomayor 

is the first Hispanic justice ever 

to serve on the Supreme Court. 

The Supreme Court is the highest 

court in America and determines 

whether a ruling or a law is in line 

with the Constitution. Because 

it’s so important, only nine judges 

at one time are given the role of 

Supreme Court justice.

Vocabulary 
volume (p. 10) one book in a series 

of books

constellations (p. 16) groups of stars 

that form a shape 

scrimp (p. 24) to be frugal; to spend 

little and save a lot 

INTRODUCE THE BOOK
Display the front cover to the students and ask: Who do you think the person on 

the cover is? What is she wearing? Where do you think she is? Point out the words 

on the staircase and ask: Why do you think there are pages on the stairs? Point out 

that the woman on the cover is the book’s author, Sonia Sotomayor. Say: What do you 

think she might want us to know about her life story? Let’s read to find out!

DURING READING
As you read the book, pause to discuss the questions below. Encourage students to 

turn and talk with partners or share their thinking with the whole group. Page 1 is the 

title page.

pp. 2–7 The author takes us through the first time books helped her through 

something difficult. What about the comic books she read helped her 

with her fears? What do you think she means by calling the books 

“magic potions”? (figurative language, key ideas and details)

pp. 8–13 The author compares books to different things for a second time, 

this time calling them “a snorkel and flippers.” How is this comparison 

similar to the “magic potions” metaphor she shared earlier? Why do you 

think she says, “I started to think more about my place in [the world]”? 

What does this tell you about her? (connect events, make inferences)

pp. 14–19  Once again, we see that the author’s thoughts about herself and 

the world around her reflect new experiences. What parts of the book 

she was reading cause her to think “we need laws and rules to 

feel safe”? How does this tie in to her earlier thoughts about her place 

in the world? (connect events, summarize)

pp. 24–27 The author tells us more about her family’s life in the Bronx. 

What sacrifices did her family make? How do we know she appreciates 

those sacrifices? Why does she come to the conclusion that books are 

“mirrors of [her] universe”? (figurative language, summarize) 

pp. 28–31 The author describes her life as a puzzle that “piece by piece…

came together.” In what ways has she used books in the same way 

her whole life? She ends by asking, “Where will your journey lead you?” 

Why do you think she ends the book this way? How would you answer 

her question? (key ideas and details, make connections)

Turning Pages: My Life Story
written by Sonia Sotomayor; illustrated by Lulu Delacre

Grade

4

Grade

5

GRADE 3

AT A GLANCE Dominguita (Dom) Melendez just wants to read her books, but when a bully at 
school teases her about not having friends, she tells him she’s studying to be a 
knight. He says that girls can’t be knights, so she sets out to prove him wrong. 
Dom wants to follow in the footsteps of Don Quijote, who is one of her abuela’s 
favorite book characters. In the process, she spends time with her high school-
aged brother, her community comes together to help her, and she makes some 
new friends. But most importantly, Dom learns that being a hero isn’t just about 
going on adventures—it’s about doing the right thing when it matters most.Genre/Text Type:
Realistic Fiction/
Chapter Book

 Strategy Focus:
Analyze Character

Social-Emotional Focus: 
Self-Awareness

 Voices Theme
Strong and Resilient 

Note to the Teacher
• • Read-Aloud Tip When Dom role-plays as a knight, she changes the way she talks to sound more formal, like the characters in the stories she’s read. Play with this by changing your voice when you read as Dom Capote.

• • Language Support There are many words about medieval knights used in the book that may be unfamiliar to students, such as castellan, valiant, breastplate, armor, and steed. As you read, explain these terms as needed.
• • Background Don Quixote (or Don Quijote in Spanish) is a Spanish novel that was written in the early 1600s by Miguel de Cervantes. It is often regarded as the first modern novel and a classic. The story follows Don Quixote on his adventures and attempts at being a knight, just like Dominguita!

Vocabulary 
socialize (p. 1) to do things with others and make friends
worthy (p. 7) good and important
vigil (p. 54) a time when someone quietly watches over somethingintrepid (p. 64) fearless
mischief (p. 64) usually harmless trouble 

INTRODUCE THE BOOKDisplay the front cover to students and read the title of the book. Invite students to 
look closely at the image on the cover and ask them what they notice. Say: Dominguita 
wants to be a knight like the characters she’s read about in stories. Ask: Have you ever 
wanted to be like a character in a story you’ve read? Why do you think Dominguita 
might want to be a knight? Let’s read to find out! 

DURING READINGRead and discuss the book section by section over several days using the questions 
below. Encourage students to turn and talk with partners or share their thinking with 
the whole group.

pp. 1–14   Dominguita tells a bully at school that she wants to be a knight. What have you learned about Dominguita so far? Why does her brother agree to help her? (analyze character, key ideas and details)pp. 15–35 Dominguita does her first good deed as a knight. How does she feel at first about having Pancho come along with her? Do you think Rafi feels Dom is doing well as a knight so far? Why or why not?(make inferences)
pp. 36–51  Dom and Pancho go on their first quest together. Even though Dom is excited about their good deeds, what does Rafi think? Why? (point of view)
pp. 52–67  Dom helps a girl get her leg brace back from a bully. How does Dom solve the girl’s problem? What does Dom’s way of solving problems tell you about her? (problem and solution, analyze character)pp. 68–84  Steph joins Dom and Pancho on their adventures. How does Dom feel when the bully confronts their group, and Steph stands up to him? Why do you think Dom feels that way? What do you think might happen next? (make inferences, make predictions)pp. 85–102  Dom wants to battle a windmill like Don Quijote, but she ends up saving a little boy instead. How does this experience change how Dom feels about her approach to knighthood? (cause and effect)pp. 103–113  After Dom saves the little boy, everyone says that she is a great knight. How do you feel when someone tells you that you did a good job? Why? (make connections)

 Defi nite ly Dominguita: Knight of the Cap ewritten by Terry Catasús Jennings; illustrated by Fátima Anaya

Grade

3

GRADE 4

AT A GLANCE This year Francisco’s Papá thinks he is old enough to pick mangoes for his feast 

day celebration. But this task sounds a lot simpler than it turns out to be. Francisco 

learns about problem-solving and persistence as he works toward his goal. This 

colorfully illustrated story is told through Spanish proverbs translated seamlessly 

into English. Each proverb helps Francisco think deeply about his actions and 

his motivations. His hard work is rewarded during his wonderful feast-day meal. 
Genre/Text Type:Realistic Fiction/Picture Book

Strategy Focus:Problem and Solution
Social-Emotional Focus:Self-Awareness

Rising Voices ThemeStrong and Resilient 
Note to the Teacher• • Read-Aloud Tip All the proverbs in the story are first told in Spanish, then in English. If you are not comfortable reading Spanish, invite another reader to share the Spanish version of the proverbs. If that is not possible, you may choose to only share the English. • • Language Support Students may need clarification on the meanings of some proverbs. Record some or all of the proverbs on chart paper and pause to discuss them as you read and revisit them for further discussion after reading. 

• • Background A feast day is a celebration for someone who shares the same name as a religious figure. For some people, a feast day is more celebrated than a person’s birthday. Others are named after a person who is celebrated on their birthday, so their feast day and birthday are the same.

Vocabulary 
swarmed (p. 17) moved togetherdrenched (p. 18) to have been made completely wet

hesitantly (p. 22) feeling or showing unwillingness to do something because of doubt or nervousnessvaluable (p. 28) important; helpful 

INTRODUCE THE BOOK
Display the front cover for students. Tell them that A Ma ngo in the Hand: A Story Told 

Through Proverbs follows a boy named Francisco as he learns life lessons on his feast 

day. Turn to the copyright page and read aloud the “About this book” blurb. Remind 

students that a proverb is a simple saying often passed down for many years within 

a culture that teaches a lesson. Ask: What are some proverbs that you’ve heard? How 

might understanding proverbs help Francisco on his feast day? What new things might 

he learn? Let’s read to find out!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage students to 

turn and talk with partners or share their thinking with the whole group.
pp. 4–7  Francisco has his own way of waking up in the morning. Describe how 

Francisco gets up. What do you think might happen when Francisco 
goes to pick the mangoes? (summarize, make predictions)

pp. 8–13 Papá says to Francisco, “La verdad, por dura que sea. The truth, no 
matter how hard it is.” What does this mean? How does this help you 
understand how Francisco feels after his first attempt to pick the 
mangoes? (make inferences, figurative language) 

pp. 14–19 After a helpful talk with Papá, Francisco makes his way back to the 
mangoes a second time. How does Papá help Francisco with his 
problem? (problem and solution)pp. 20–23 Francisco does not give up and tries a third time. How does Francisco 

achieve his goal? Why do you think Francisco decides to visit Tía Clara? 
How do you think Tía Clara feels when Francisco offers her a mango? 
(problem and solution, make inferences) pp. 24–28  Francisco has given away all his mangoes! Papá says, “Es mejor dar 
que recibir. Sometimes, it’s better to give than to receive.” Why is 
this proverb good advice not only for Francisco, but for all of us, too?
(analyze character, make connections)pp. 29–31 Tía Clara has learned a lot from Francisco! Francisco’s loving action is 
repaid with love. Why do you think the author chose to end the story 
this way? (author’s purpose)

A Mango in the Hand A Story Told Through Proverbs

written by Antonio Sacre; illustrated by Sebastià Serra

GRADE 5

AT A GLANCE 
As a child, Luz Jiménez was eager to learn all she could about her Nahua culture 

and Aztec history. She grinded corn in a metate, twisted yarn with her toes, 

wove on a loom, and listened to ancient stories. These experiences inspired a 

life-long mission to protect her Aztec cultural traditions and teach young people 

about her background. After fleeing her village of Milpa Alta during the Mexican 

Revolution, Luz became a model for artists who shared her passion for portraying 

an unbiased history of Mexico. She also shared her language and traditions with 

scholars. Her varied work helped bring Aztec culture to those beyond her village 

and preserve the flower-song of the Nahua for future generations. 

Genre/Text Type:
Biography/Picture Book

Strategy Focus:
Connect Events

Social-Emotional Focus: 
Social Awareness

Rising Voices Theme

Strong and Resilient 

Note to the Teacher
• • Read-Aloud Tip The author writes 

in a lyrical style. Adjust your pace 

based on the text’s layout and 

puntuation, and be sure to allow 

students ample time to view the 

detailed illustrations. 

• • Language Support Model 

referencing the glossary on page 

40 to define words related to 

Nahua culture.

• • Background During her life, Luz 

Jiménez worked with scholars to 

document her story and preserve 

Nahua folktales. Today, people 

continue to advocate for better 

recognition of her contributions 

to the Mexican cultural revolution. 

Images of Luz are displayed in 

historic Mexico City buildings and 

museums around the globe. 

Vocabulary 
maguey (p. 6) succulent with narrow 

leaves and tall flower spikes

metate (p. 6) a flat stone used for 

grinding grain

native (p. 13) originally from or 

belonging to a particular place 

popote (p. 7) a flowering shrub 

atole (p. 21) a corn flour porridge 

anthropologists (p. 29) scientists 

who study humanity, including 

human behavior and culture

INTRODUCE THE BOOK
Display the front cover to the students. Explain that the flower-song people are the 

ancient Aztecs, an indigenous people who created an advanced civilization in Mexico 

long before the Spanish arrived there. The Aztecs are part of the Nahua, a group of 

people indigenous to a number of Latin American countries. Note that this biography 

tells about the life of Luz Jiménez, a Nahua who preserved her culture by modeling 

for artists and by sharing her native language and customs with others. Note that the 

Nahuatl language is still spoken in Mexico and the United States today. Ask: How did 

Luz succeed in preserving Nahua culture? How might Luz’s story inspire new generations 

of indigenous people to document and celebrate their traditions? Let’s read to find out!

DURING READING
As you read the book, pause to discuss the questions below. Encourage students to 

turn and talk with partners or share their thinking with the whole group. 

pp. 1–5  The narrator says that Luz “stared at the stars sprinkling the hammock 

of sky” and “listened to the whisperings of the ancient Aztecs in the 

wind.” How do these sights and sounds help you get inside Luz’s mind? 

Why do you think these experiences may have been important for Luz’s 

development as a model and teacher? (visualize, connect events)

pp. 6–11  As a young girl, Luz learns about Nahua customs, traditions, and stories. 

How might these experiences have inspired her passion for protecting 

the legacy of the Nahua people? (cause and effect, connect events)

pp. 12–17  How does Luz’s public school education differ from the education 

offered by her native tradition? (compare and contrast)

pp. 18–25 As the most famous artist’s model in Mexico, Luz plays a key role in 

helping the world see the beauty and strength of the Nahua people. 

What do you visualize when you think about Luz as “the spirit of 

Mexico”? Why do you think the author describes her as a flower that 

longs to blossom? (visualize, key ideas and details) 

pp. 26–29  After her teaching application is rejected, Luz does not give up on her 

dream. How does this rejection make Luz even more confident about 

becoming a teacher? (problem and solution, connect events)

pp. 30–35  Luz’s published works have allowed her to be a “living link” to the 

Aztecs. How has Luz’s story shown you the importance of preserving 

the stories of indigenous people? (make connections)

Child of the Flower-Song People
written by Gloria Amescua; illustrated by Duncan Tonatiuh

Grade

4

Grade

5

GRADE 3

AT A GLANCE In this autobiographical story, the author recounts the first time he helps his 
dad, who owns and runs a landscaping business, on the job. The budding artist 
sketches what catches his attention, from flowers and trees to a face in a window. 
He learns how to mow grass, select plants at a nursery, and develop relationships 
with clients. The creative work of transforming overgrown yards into special 
spaces inspires Juanito to create his own design for a client. With his dad’s 
support, Juanito develops his ideas and honors the stories of landscapers who 
make the world more beautiful. 
Genre/Text Type:
Autobiography/Picture Book

Strategy Focus:
Connect Events

Social-Emotional Focus: 
Social Awareness

Rising Voices ThemeThinking Beyond Today 

Note to the Teacher
• • Read-Aloud Tip Read with enthusiasm to capture Juanito’s wonder, curiosity, and excitement.

• • Language Support Explain to students that landscaping is an artistic business that 
makes homes, businesses, and public spaces look beautiful by designing and decorating them with flowers, trees, lawns, and other plants. 

• • Background This story is based on the author’s childhood. John Parra began accompanying his father to the family business at the age of seven. Years later, John studied illustration and fine art at the Art Center College of Design in Pasadena, California. Though he did not pursue a career in landscape design, he is now an award-winning artist and illustrator of children’s books.

Vocabulary 
contractor (p. 3) someone hired to do a job
nursery (p. 12) a place where plants are grown and sold
hydraulics (p. 17) a mechanical system powered by water
passionate (p. 21) having strong feelings 

INTRODUCE THE BOOKDisplay the front cover to the students. Invite them to think about what it might mean 
to grow an artist. Then tell the students that the book is about the author’s first 
day helping his dad at his business as a landscape contractor. Ask: What important 
lessons do you think the author might learn about himself, his dad, and the landscaping 
profession? Let’s read to find out!

DURING READINGAs you read the book, pause to discuss the questions below. Encourage students to 
turn and talk with partners or share their thinking with the whole group. pp. 2–5 Juanito joins his papi for work. Why do you think this is a big day for Juanito? As Juanito, Papi, and Javier drive to work, they sing along to songs on the radio. How do you think they are feeling this morning? (make inferences, analyze character)pp. 6–9  Juanito helps with landscaping at Mrs. Tarbe’s house. How does Papi help make Juanito feel better after his encounter with Alex? (key ideas and details)

pp. 10–11 Juanito talks to Papi during lunch. What event do you think sparked Juanito’s question? Why do you think the author included this conversation in the story? (connect events, author’s purpose)pp. 12–17  The group takes their yard waste to the city dump. What happens to the 
yard waste at the city dump? What specific sights and sounds make this trip exciting for Juanito? (summarize, visualize) pp. 18–25  Juanito helps design the Carrolls’ yard landscaping. How is Mr. and Mrs. Carroll’s yard different from the ones that Juanito saw earlier? How does seeing the Carrolls’ yard lead him to helping design the new landscape? (compare and contrast, connect events)pp. 26–30  As Juanito reflects on his memorable day, he vows, “I will use my art to tell the stories of hardworking, passionate people who make the world more beautiful.” In the Author’s Note, you find out that this story is based on the author’s real life. Even though he did not become a landscape architect like his father when he became an adult, John Parra was inspired by his father to use creativity in his career. What impressed you most about John Parra and the way he shared his story? In what ways are you like Juanito? (make connections) 

Growing an Artistwritten and illustrated by John Parra

Grade

3

GRADE 4

AT A GLANCE 
This biography introduces students to Mexican American scientist Mario Molina (1943–2020), whose curiosity, determination, and talent earned him a Nobel Prize in Chemistry—and saved Earth from environmental disaster. Molina received a microscope as a gift when he was a boy and began exploring the makeup of the world around him. As an adult, he discovered that chemicals in some everyday products were harming Earth’s protective ozone layer. His research helped convince world leaders to ban the dangerous chemicals. Molina later brought the same passion to the issue of climate change, advocating for people to once again work together to solve the problem.

Genre/Text Type: 
Biography/Picture Book

 Strategy Focus: 
Connect Events

Social-Emotional Focus:
Responsible 

Decision-Making Rising Voices Theme
Thinking Beyond Today 

Note to the Teacher
• • Read-Aloud Tip As you read 

aloud, pause occasionally to 
remind students what it meant 
for Mario Molina to look at our 
world as a scientist, determined 
to use his research to help our 
planet. At the end of the text, 
repeat his words for emphasis 
and reassurance: “We saved our 
planet once. We can do it again.”

• • Language Support This text 
includes scientific terms, like 
chlorofluorocarbons and ozone 
layer. Students will gain a basic 
understanding of these concepts 
through the explanations the 
author provides in context.

• • Background In 1995, Mario 
Molina won the Nobel Prize 
in Chemistry. He was the first 
scientist from Mexico and the 
first Mexican American to win the 
Nobel Prize. In 2013, he received 
the Presidential Medal of Freedom, 
which is the highest honor given to 
civilians who made contributions 
to improve the nation. 

Vocabulary 
scorched (p. 12) burned
mimic (p. 19) to imitate
magnitude (p. 24) the size or 

importance of something 

INTRODUCE THE BOOKDisplay the book’s front cover, and draw attention to the title, subtitle, and the illustration of Mario Molina holding a microscope. Share with students that a chemist is a scientist who uses tools like microscopes to study chemicals and how they interact. Explain that this book is a biography of a famous chemist named Mario Molina, who made a discovery that helped save our planet. Ask: Based on the book’s title, wha t kind of discovery do you think Mario made? Let’s read to find out more about him and his work.

DURING READINGAs you read the book, pause to discuss the questions below. Encourage students to turn and talk with partners or share their thinking with the whole group.pp. 3–11 Mario gets a microscope for his eighth birthday, sparking his interest in science. How does his family encourage this interest? How do you think his tía’s support will affect his interest in chemistry? (connect events)pp. 12–17  Mario continues to study chemistry as he gets older, which leads him to an important question. What question does Mario have when he sees products made with new chemicals? What do you think he will do next? (key ideas and details, make predictions)
pp. 18–21 Mario discovers that new chemicals are hurting Earth’s ozone layer, which protects people from the sun. How does his discovery help you understand the book’s title, Mario and the Hole in the Sky? How is Mario’s work as an adult related to the science experiments he did when he was younger? (key ideas and details, connect events) pp. 22–27  Mario shares warnings based on what he learned, but people don’t believe him. Let’s look at the big blue text on these pages that show some of the things people said. How do you think these responses make Mario feel? Why? (text features, make inferences)pp. 28–31 People around the world start paying more attention to what’s happening with the ozone layer. When one scientist discovers a hole in the ozone layer, how does it affect other scientists, including Mario? What does the discovery cause world leaders to do? (cause and effect)pp. 32–35 Thanks to Mario’s discovery, people around the world decided to help save the ozone layer. What does Mario’s story help you understand about the best way to solve a big problem? (make connections)

Mario and the Hole in the Skywritten by Elizabeth Rusch; illustrated by Teresa Martínez

GRADE 5

AT A GLANCE 
Building an Orchestra of Hope is an inspirational story of music and resourcefulness 

in Cateura, a village in Paraguay built on a landfill. After befriending the 

townspeople, musician and environmental scientist Favio Chávez is inspired to 

teach music to the local children. With limited resources, Chávez gets creative. 

He asks a skilled carpenter to create a violin from recycled materials. Eventually, 

Chávez has enough instruments for an orchestra, one that continues to enrich 

the people of Cateura with new possibilities. 

Genre/Text Type:
Informational Text/Picture 

Book 

Strategy Focus:
Make Inferences

Social-Emotional Focus: 
Relationship Skills 

Rising Voices Theme

Thinking Beyond Today  

Note to the Teacher
• • Read-Aloud Tip Note how the 

author uses line breaks and 

punctuation to create short and 

long sentences. Emphasize the 

rhythm of text as you read. 

• • Language Support Throughout 

the story, the author uses precise 

verbs to describe different sounds 

that Favio hears around the 

village such as the “clinking of 

glass”, the “pinging of metal”, 

and the “rustling of plastic bags” 

Help children appreciate these 

descriptive verbs as you read.

• • Background The Recycled 

Orchestra of Cateura has 

performed across the globe. 

It sponsors charity events, 

humanitarian efforts, and 

scholarships. In addition to local 

community outreach, they have 

also inspired the creations of 

numerous other successful groups 

that seek to promote the value of 

human beings through music.

Vocabulary 
foraging  (p. 6) wandering in search 

of items

captivated  (p. 9) attracted by 

something beautiful and 

entertaining

innovative  (p. 16) having new and 

original ideas

pitch-perfect  (p. 21) having the right 

tone or style 

INTRODUCE THE BOOK
Display the front cover to the students. Invite students to think about what an orchestra 

of hope might mean. Then tell the students that the story is about Favio Chávez, a 

musician and environmental scientist who teaches children how to play music using 

instruments made of everyday materials. Ask: How can music bring hope? Let’s read 

to find out!

DURING READING
As you read the book, pause to discuss the questions below. Encourage students to 

turn and talk with partners or share their thinking with the whole group. 

pp. 2–9 After watching a performance conducted by Favio, the townspeople 

want Favio to give their own children music lessons. What does this 

desire tell you about the townspeople’s hopes and dreams? (make 

inferences, connect events)  

pp. 10–15  Favio is determined to teach music to all the children who want to 

learn. Do you think he will accomplish this goal? Why or why not? (make 

predictions)

pp. 16–21 Favio does not let problems stop him from teaching music. How does 

he make the best use of limited resources to provide each student with 

an instrument? (problem and solution, analyze character) 

pp. 22–25  Favio teaches the children how play music on recycled instruments. 

How do the recycled instruments compare to traditional instruments? 

(compare and contrast)

pp. 26–31 Favio says, “The world sends us garbage. We send back music.” How 

do you think Favio feels when he says this? What is Favio saying about 

his community by saying this? (make connections)

pp. 32–34 Since the events of this story have taken place, the Recycled Orchestra 

of Cateura have built more homes for memembers of their community, 

participated in charities to build a community center and provide 

scholarships, and have continued to work and improve the lives of their 

residents. How did the orchestra lead to more positive change in their 

community? 

Building an Orchestra of Hope
 written by Carmen Oliver; illustrated by Luisa Uribe

Grade

4

Grade

5
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Anchor Texts Theme Connect to Texts Expand Thinking

Heroes and 
Role Models 
What qualities make 
someone a hero? 
What lessons can 
be learned from 
the courageous 
actions of people 
from the past?

• • What challenges do the 
people in the text face?

• • What are the people’s 
greatest talents or strengths?

• • How do the people use their 
strengths and talents to solve 
challenging problems?

• • How do others react to the 
people’s ideas and actions?

• • Why are the stories of 
people’s lives important for 
people to know about?

• • Do I see the people as 
heroes? Why or why not?

• • Do I see these people as 
role models, or people who 
I want to be like in some way? 
Why or why not?

• • What lessons might I take 
away from the stories of these 
people’s lives?

• • How does learning about 
people’s achievements 
inspire me?

Strong 
and Resilient 
What qualities help 
people succeed when 
they face challenges?

• • What challenges do the 
people in the text face?

• • How do the people keep 
trying to solve challenging 
problems?

• • How do others react to the 
people’s ideas and actions?

• • Why are these events and 
stories important for people to 
know about?

• • How do people acknowledge 
and express their feelings 
when things are difficult?

• • How are the challenges faced 
by people in the text like 
challenges I might face?

• • How have I succeeded in 
solving problems or facing 
challenges?

• • What can I learn from the 
way the people dealt with 
challenges?

• • What might the author 
want me to take away from 
this book?

Thinking 
Beyond Today
What can I learn from 
how people I read 
about turn their 
dreams for the future 
into reality?

• • What are the goals and 
dreams of the people in 
the text?

• • What steps do the people 
follow to try to realize 
their dreams?

• • What challenges get in 
their way?

• • How do others support them 
or challenge them?

• • What are my dreams for 
the future?

• • How are the goals and 
dreams of the people in the 
text similar to mine?

• • What can I learn from the way 
the people in the text tried to 
make their dreams real?

• • What steps might I take to 
make my dreams for the future 
come true?



R

12   Rising Voices |  Elevating Latino Stories

20 • Rising Voices Library

Building Social-Emotional Awareness 

Researchers have reported that children who participate in social and emotional learning 
programs perform about 13 percentage points higher in their grades and standardized test 
scores (Taylor et al., 2017). The benefits of social and emotional learning extend beyond 
test scores. Examining the social and emotional skills displayed in the books they read may 
help children connect to what they’re reading, and by discussing these skills as a class they 
can understand how reading can relate to real-life situations. Additionally, by connecting 
their reading to social-emotional learning, children are scaffolded to build a positive self-image 
as readers, learn valuable analytic and executive function skills, and develop and build upon 
essential life skills that help them understand and navigate the world around them.

Core Competencies
The social-emotional skills explored in the Rising Voices Library align with the tenets found in 
many SEL programs, including the CASEL framework. CASEL—the Collaborative for Academic, 
Social, and Emotional Learning—identifies five core competencies that should be prioritized in 
children’s social-emotional learning, as described in the chart below (CASEL.org).

CASEL 
Competency Goals and Assessment Focus

Self-
awareness

The ability to accurately recognize one’s own emotions, 
thoughts, and values and how they influence behavior. 
The ability to accurately assess one’s strengths and limitations 
with a well-grounded sense of confidence, optimism, and a 

“growth mindset.”

• • Identifying emotions
• • Accurate self-perception
• • Recognizing strengths
• • Self-confidence
• • Self-efficacy
• • Demonstrating honesty and integrity
• • Examining prejudices and biases

Self-
management

The ability to successfully regulate one’s emotions, thoughts, 
and behaviors in different situations—effectively managing 
stress, controlling impulses, demonstrating agency, and 
motivating  oneself. The ability to set and work toward 
personal and academic goals.

• • Impulse control
• • Stress management
• • Self-discipline
• • Self-motivation
• • Taking initiative
• • Goal-setting
• • Organizational skills

Social 
awareness

The ability to take the perspective of and empathize with 
others, including those from diverse backgrounds and cultures. 
The ability to understand social and ethical norms for behavior 
and to recognize family, school, and community resources 
and supports.

• • Perspective-taking
• • Empathy
• • Appreciating diversity
• • Respect for others

Relationship 
skills

The ability to establish and maintain healthy and rewarding 
relationships with diverse individuals and groups. The ability 
to communicate clearly, listen well, cooperate with others, 
resist inappropriate social pressure, negotiate conflict 
constructively, and seek and offer help when needed.

• • Communication
• • Social engagement
• • Relationship-building
• • Teamwork
• • Demonstrating cultural competency
• • Standing up for others

Responsible 
decision-
making

The ability to make constructive choices about personal 
behavior and social interactions based on ethical standards, 
safety concerns, and social norms. The realistic evaluation 
of consequences of various actions, the demonstration and 
development of critical thinking skills, and a consideration 
of the well-being of oneself and others.

• • Identifying problems
• • Analyzing situations
• • Solving problems
• • Evaluating
• • Reflecting
• • Ethical responsibility
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Embedded Social-Emotional 
Learning 
The embedded social-emotional learning in 
Rising Voices forms a link between social-emotional 
learning, literary texts, and life.

Under the “Build Social-Emotional Awareness” 
heading in the “Extend Learning” section of every 
Teaching Card, the teacher is offered a suggestion to tie 
the reading to something children can consider about 
their own lives and the world around them. For example, 
in the Kindergarten Teaching Card for A Song of Frutas, 
the teaching prompt says: “The girl in the story loves 
spending time with her grandfather in his neighborhood 
in Havana, Cuba. She enjoys getting to be part of the 
community, even though her own home is in the United 
States, far away from Abuelo. Why do you think it can 
be good to find out about and explore different places 
and get to know the people who live there?” This focus 
on learning about and understanding other cultures targets the core competency of social 
awareness. Once children have had the opportunity to discuss among themselves, a few 
children should share their thinking with the class.

Social-emotional learning must be taught with a lens on equity. While working with diverse 
groups of children in the classroom, it is important to understand how culture and personal 
experience can have an effect on a child’s understanding of social-emotional skills. Research 
shows that students’ social-emotional development is significantly impacted by their view of 
their cultural identity (Gee et al., 2014). By reading culturally responsive texts and discussing 
them in context, children will be given a safe space to explore the core competencies of 
social-emotional learning. This practice also allows children the opportunity to apply these 
core competencies to their own lives inside and outside of the classroom.  

“Social and emotional skills matter for many areas of development, including 
learning, health, and general well-being. Furthermore, recent research 
has demonstrated that high-quality, evidence-based social and emotional 
learning (SEL) programs produce positive outcomes for students, including 
reduced stress and improved behavior, attitudes, and academic performance.” 

—Stephanie Jones, Katharine Brush, et al. (2017) 
Harvard Graduate School of Education

“Social-emotional learning 
(SEL) skills can help 
us build communities 
that foster courageous 
conversations across 
difference so that 
our students can 
confront injustice, 
hate, and inequity.”

—Dena Simmons, EdD (2019)  
Yale Center for Emotional Intelligence

Sample Teacher’s Guide  13  
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I am a proud Garifuna woman born in Honduras. 
The Garifuna people are the descendants of the 
Black Caribs who were forcibly deported from the 
islands of St. Vincent and the Grenadines after 
a failed attempt at genocide by the British in 1797. 
Garifunas currently live in Honduras, Guatemala, 
Belize, Nicaragua—and the United States. We are 
a thriving community with our own language and 
cultural traditions. As a Black woman born in a 

Central American country, I also identify as an Afro-Latina. Spanish was frequently 
spoken in my home, even after my family moved to the United States, making English 
my third language. 

Early on, I got the message of the importance of literacy. However, as a young child, 
I basically just read the books I was told were necessary to pass an assignment.  
As an adult, I now understand why a love of books was not a big part of my childhood. 
It was because I never saw myself! I felt invisible, even in my own community. 

In college, I finally connected with people who helped me begin to find books that 
resonated with my own life. I majored in mass communication, which gave me the 
opportunity to explore many avenues: radio, TV production, print, media, and roles in 
talent coordination, publicity, and digital advertising. It has become my goal to collect 
and create materials, ideas, and initiatives to implement seeds of empowerment con mi 
gente/with my people. I have helped formerly incarcerated fathers find employment to 
provide for their families and served as the executive director of the Garifuna Coalition to 
help my immigrant community navigate the many resources needed to thrive in New York 
City. I became the first Afro-Latina director of operations for the NYC Hispanic Chamber of 
Commerce and became the first investor in the Boogie Down Grind Café: the only coffee 
shop in the South Bronx owned by two women of color.

Today, I live in the South Bronx with my husband and my two daughters. As a mom, an 
advocate for equity, and an author, I know that representation matters. Making sure that 
our girls understand that they are wonderfully made is important to my husband and me. 
We are planting seeds of what is possible without limitation. We are teaching them that 
their essence, their imagination, their language, and their talents matter. We know that 
carefully chosen books play a part in helping my daughters and all children envision who 
they are and what they can become. 

The Magic of Being Seen
by Sulma Arzu-Brown
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When I explored the books in this Rising Voices collection, I was blown away by the 
beautiful images of Latino people on the covers—and by the names of authors and 
illustrators. These are real Latinos telling our stories. And when I opened the books, it was 
exciting to see my community represented in such a vibrant and positive way. The stories 
are diverse in the sense that some of them took me to places and cultures within my 
Latino roots that I’d not ever been to. I discovered beautiful traditions that, like those from 
my own culture, also connect families and show the value of community. These books 
showcase human experiences that in some ways are culturally specific but in other ways 
feel universal. 

I am honored to serve as a mentor and help to share this transformative collection with 
educators and students across the country. Bringing Rising Voices: Elevating Latino 
Stories to classrooms will allow all of our children to appreciate that there is something 
magical about being seen and appreciated for where you are from and who you 
really are.  

ABOUT SULMA ARZU-BROWN
For more than 15 years, Sulma Arzu-Brown has been working as a champion for diversity 
and inclusion, well before the term became a trending topic. As the award-winning author 
of Bad Hair Does Not Exist!/Pelo Malo No Existe! and My Hair Comes With Me—Shifting 
the Paradigm of What Success Looks Like and the creator and co-writer of the nation’s first 
Afro-Latino TV series D’que Latino, she utilizes her platform to bring honor to the global 
Black and Afro-Latino diaspora. The timely message of Sulma’s work helps address the 
infinite possibilities for girls and boys of color.
Her work has been featured in: Black Enterprise magazine and the Huffington Post; she 
has appeared on NBC, Telemundo, Black News Channel, Univision’s Despierta America, 
@Dove Twitter, @TwitterVoices, and Remezcla; and has consulted with major brands and 
educational institutions, such as Barnes & Noble, Mastercard, Nasdaq, Edelman, PepsiCo, 
DoorDash, Columbia University, Stony Brook University, the New York City Department 
of Education, and Unilever’s Crown Act campaign to end hair discrimination nationwide in 
schools and corporations.
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I wasn’t always as successful as I am now. No, early 
in life, my family was poor and we ended up in a very 
tough neighborhood in Queens. My brother never left 
the house, and he became an avid reader. So was I. 
Reading was my friend, my sitter, my extended family. 
It was the escape from my life that I desperately 
needed. On top of that, my parents were ghetto tiger 
parents. My parents believed that reading was the 
only way out. I had to read the encyclopedia to even 

get my Christmas presents. I remember when I was on the Ds, I said to my friend, 
“Doug, donating of your detailed decadent debacle is depressing and demoralizing 
to me.” 

When I got into my teens, I discovered a new connection to reading. I was forced to go 
to therapy in high school but it turned me on to reading plays at 17. They became my 
passport to places I had never been and a way to understand my life. I could be in the 
South with Tennessee Williams, in London with Harold Pinter, in Chicago with David 
Mamet, or feel like I was seen with Down These Mean Streets by Piri Thomas, who 
was Puerto Rican. I was addicted to plays. They spoke to me like no other form. 

I became an actor, but because of the Hollywouldn’t system I hit a glass ceiling, 
invisible quotas, and cheap tokenism. I quickly realized I was never going to have the 
same opportunities as my White colleagues, even though we Latinos are the oldest 
ethnic group in America, after my Native American brothers and sisters—and we are 
the largest minority ethnic group. This exclusion forced me to rely on myself. It forced 
me to create my own material so I could see plays by us, for us, and with us. I got my 
strength because the real world was populated by people who looked just like me. 
It was only in media and entertainment where I felt I was living in a cultural apartheid. 
We are equal to Whites in population in most cities (but particularly my hometown), 
yet we are less than 1% of the staff and stories at The New York Times, New Yorker, 
New York magazine, and The New York Post. That’s cultural apartheid. 

When I wrote my plays and they were produced on Broadway, my audience found 
me, paying prices they could not afford just so they could feel like their lives mattered. 

Ending Cultural 
Apartheid
by John Leguizamo
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Seeing themselves and their culture on stage made them feel validated, and their 
enthusiasm has fueled and kept me on my quest to get 20% of the stories being told 
in America to match our more than 20% of the population. I will not rest till our stories—
stories by us and written, published, and filmed by us—are seen by everyone. 

The power of this Rising Voices collection is what I needed early on in my life because 
then I could have avoided several traumatic steps in my life. When Latino children read 
about themselves as protagonists, they will know they matter, they will know they count, 
they will know that they can be thinkers and inventors. They will intuit that they can 
achieve. Reading about people like yourself reinforces that you can be anything you 
choose without limit. Seeing themselves in books will give them the self-love that will help 
them soar. And for me, it does a great service of shattering cultural apartheid in America.  

ABOUT JOHN LEGUIZAMO
A multifaceted creator, John Leguizamo has established a career that defies categorization. 
With boundless energy and creativity, his work in film, theater, television, and literature 
covers a variety of genres, continually threatening to create a few of its own. Leguizamo has 
garnered numerous accolades throughout his career including an Emmy Award, a Special 
Tony Award, and a Drama Desk Award, as well as nominations for Golden Globes, Tony 
Awards, and Critics’ Choice Awards. 
Leguizamo seeks through much of his work to build awareness of the role that talented 
Latinos play and have played in our nation and the world. Among his numerous film credits, 
children may know him as the voice of Bruno from the beloved animated film Encanto, 
which celebrates a Colombian family endowed with special gifts. Leguizamo received a 
Special Tony Award in 2018 after wrapping an extended Broadway run of Latin History for 
Morons, his latest one-man show, delivering his take on 500 years of Latin History spanning 
the Aztec and Incan Empires to World War II. Leguizamo’s Ghetto Klown, a graphic novel 
adaptation of his Broadway one-man show of the same name, was nominated for an Eisner 
award. He also released a comic book, Freak, based on his solo show of the same name. 
Additionally, John is at work on several children’s books to be published by Scholastic.
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